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About the Journal

The Eurasian Science Review is an academic publication that takes a multidis-
ciplinary approach, presenting monthly research across various fields. The journal em-
bodies values of innovation and substantive studies, maintaining stringent academic
and peer-review standards. Its clear mission is to provide a dynamic platform for schol-
ars and researchers to disseminate their work and contribute to the global scientific
dialogue. One defining characteristic of the journal is its commitment to an Open
Access Policy. This policy ensures immediate and unrestricted access to all published
articles, promoting global accessibility and increasing the impact and visibility of au-
thors' contributions. The journal aligns with its goal of advancing academic discourse
by championing a broader dissemination of scholarly knowledge. The Eurasian Science
Review covers various disciplines, including social sciences, humanities, natural sci-
ences, and applied sciences. This broad scope fosters interdisciplinary research, en-
courages collaborations, and serves as a hub for diverse academic exploration. By nur-
turing diverse fields, the journal creates an environment that thrives on varied per-
spectives and comprehensive academic engagemernnt. Authors retain copyright over
their published work, allowing the journal to disseminate their research while protect-
ing their rights. This approach encourages the sharing and utilization of scholarly con-
tent, promoting a culture of collaboration and knowledge exchange. Recognizing the
importance of long-term preservation, the journal is integrated into the LOCKSS and
CLOCKSS archival systems.

Lastly, the journal upholds the highest ethical guidelines, ensuring that all pub-
lished research aligns with ethical standards and maintains academic integrity. This
unwavering commitment fosters trust and credibility within the academic community,
further establishing the journal as a beacon of scholarly excellence.
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ABSTRACT

This article delves into the intricate interplay between ideological
movements and pedagogical approaches in higher education, specif-
ically focusing on the Alash Idea's profound influence on literature
instruction. Originating in early 20th-century Kazakhstan, the Alash
Idea epitomizes a confluence of cultural resurgence, nationalism, and
educational reform. This study aims to unravel the pedagogical im-
plications stemming from the Alash Idea's impact on literature edu-
cation, elucidating its enduring significance within higher education
contexts. By scrutinizing historical narratives and contemporary ed-
ucational paradigms, this research illuminates the Alash Idea's indel-
ible mark on literature instruction methodologies. It investigates the
movement's role in shaping curricula, instructional strategies, and
the conceptualization of literary studies within academic settings.
The analysis delineates the Alash Idea's legacy, providing insights
into its continued resonance in modern pedagogical frameworks.
Through a meticulous examination of historical perspectives and
present-day educational landscapes, this study underscores the on-
going relevance and adaptability of the Alash Idea's pedagogical
principles in contemporary literature instruction. This article posi-
tions the Alash Idea as a pivotal influencer in shaping teaching meth-
odologies for literature within higher education, offering valuable in-
sights for educators, scholars, and policymakers engaged in curricu-
lum development and pedagogical innovation.

Received: 08/ 12 / 2023
Accepted: 22/ 12 /2023


mailto:87757576833@mail.ru

Introduction

I n the multifaceted landscape of higher educa-
tion, the integration of ideological move-
ments into pedagogical frameworks stands as a
testament to the dynamic interplay between his-
torical undercurrents and contemporary educa-
tional paradigms. Within this milieu, the Alash Idea
emerges as a poignant embodiment of a socio-po-
litical movement that not only shaped the cultural
landscape of early 20th-century Kazakhstan but
also exerted a profound influence on the educa-
tional ethos, particularly in literature instruction.
This introduction sets the stage for a comprehen-
sive exploration of the Alash Idea's impact on
teaching methodologies for literature within
higher education, aiming to unravel its intricate
implications and enduring significance.

Rooted in the tumultuous sociopolitical milieu
of pre-Soviet Kazakhstan, the Alash Idea crystal-
lized as a response to the transformative waves of
the early 20th century. It encompassed a resur-
gence of Kazakh cultural identity, advocating for
national autonomy and educational reform. At its
core, the Alash Idea advocated for a revitalization
of Kazakh language and culture, seeking to reclaim
and foster a distinct national identity within the
context of a rapidly changing global landscape.

The resonance of the Alash Idea extended be-
yond sociopolitical spheres, permeating the realms
of education and intellectual discourse. Within the
domain of higher education, this movement left an
indelible imprint on pedagogical frameworks, par-
ticularly in literature instruction. Its impact rever-
berated through curriculum development, peda-
gogical methodologies, and the conceptualization
of literary studies within academic settings.

This study endeavors to unravel the multifac-
eted implications of the Alash Idea's influence on
literature education, bridging historical insights
with contemporary educational landscapes. By
scrutinizing archival materials, historical narra-
tives, and contemporary educational practices, this
research seeks to elucidate the enduring legacyand
adaptability of the Alash Idea's pedagogical tenets
within the context of modern literature in-
struction in higher education. Furthermore, this
exploration aims to contextualize the significance
of ideological movements in shaping educational
paradigms. It underscores the dynamic interplay
between historical underpinnings and present-day
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pedagogical approaches, offering valuable in-
sights into the integration of ideological move-
ments into educational frameworks. Through
this comprehensive analysis, the study aims to
provide educators, scholars, and policymakers
with a nuanced understanding of the Alash
Idea's enduring influence on literature in-
struction within higher education and its im-
plications for contemporary pedagogy.

The study of the activities of Alash move-
ment participants intensified during the pere-
stroika era and particularly gained relevance
in the post-independence period. This trend
emerged due to the opportunity for an objec-
tive investigation into the works and activities
of the Alash Party members, free from the
pressure of communist ideology. A distinctive
feature of the Alash adherents was their stead-
fast desire to restore the Kazakh state. Perse-
cution for their freedom-loving ideas did not
deter them, as evidenced by newly discovered
documentary materials. Many were destroyed,
and their names were associated with terms
such as "enemy of the people,” "bourgeois na-
tionalist," "hirelings of the bourgeoisie," and so
forth. At present, the "Spiritual Revival" pro-
gram holds great significance, with one of its
objectives being the restoration of the national
code. It was the Alash adherents who fought
for its preservation. Prominent members of
Kazakh society were primarily graduates of
higher and secondary educational institutions.
Educated among intellectuals and living in cit-
ies starkly different from their native environ-
ment, they contemplated paths and the neces-
sity for change, linking them to enlightenment.
Young, highly educated individuals, compared
to other representatives of higher strata, fore-
saw possible negative consequences of their
people's illiteracy. Hence, they frequently
raised the issue of educating Kazakh children
in their speeches and publications. The legacy
of the Alash intelligentsia in terms of educa-
tion in Kazakhstan remains underexplored to
this day. In the early years of Soviet rule, scien-
tific research addressed socioeconomic rela-
tions, land issues, class struggle, and the activ-
ities of the Russian Social Democratic Labour
Party and its regional groups, among other
topics. Later, the focus shifted to addressing il-
literacy issues, where communists played a
leading role. The leaders of the Alash



movement not only sought ways to educate Ka-
zakhs but also actively participated in eradicating
illiteracy. The political repressions of 1937-38 and
subsequent measures to erase the names of Alash
adherents from Kazakh memory left the history of
Kazakhstan without these historical figures for a
long time. When mentioning any of them, it was
only in the context of activities against Soviet
power or as "enemies" of the people. The first op-
ponents could be "re-educated,” "persuaded,” or
"influenced" to join the Bolsheviks, while the latter
had no place in the new society, where no discord
could exist between the two friendly classes: work-
ers and peasants. They were subject to annihila-
tion.
Literature Review

The historiography regarding the issue of ed-
ucating Kazakh children is presented in a series of
scholarly works, spanning the chronological
boundaries of both the Tsarist and Soviet periods.
In the works of T. Tazhibaev, K. Berzhanov, N. Sabi-
tov, A.l. Sembaev, and G.M. Khrapchenkov (Tazhi-
baev 1962: 507; Tazhibaev 1965: 164; Berzhanov
1965: 344; Sabitov 1950: 44; Sembaev, Khrapchen-
kov 1972: 164), the autocratic policies in the edu-
cation of Kazakh children are illuminated. Along-
side positive changes in school education such as
the introduction of programs, class divisions, de-
fining vacation times, and others, they often high-
light the negative aspects of the functioning of Rus-
sian-Kazakh, indigenous schools, which involved a
policy of Russification. Soviet historians, referring
to the slogan of equality among nations, cited ex-
amples of coercive Russification policies in educa-
tional institutions of national outskirts during the
tsarist period. For instance, T. Tazhibaev, while dis-
cussing the experience of Kazakh schools under the
administration's consolidation that did not meet
the administration's expectations, cites complaints
from the inspector of public schools of the Turke-
stan region, N.P. Ostroumov: "Not a single Russi-
fied or educated Kirghiz emerged from these
schools, as both schools had very limited educa-
tional resources, and also because foreigners,
barely imbued with the idea of Russification, were
the teachers in these schools" (Tazhibaev 1962:
25). Soviet researchers predominantly viewed the
Jadidism movement, associated with the emer-
gence of new-method schools, as nurturing future
representatives of the national bourgeoisie,
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contrary to the class approach. Thus, they sug-
gested refraining from studying the activities
of such schools.

Attempts were made to silence criticism
by the Kazakh intelligentsia regarding the
tsarist policies toward indigenous educational
institutions. Although they acknowledged
flaws in the educational system and openly
protested against educational policies, they
were reluctant to expose the negative conse-
quences of colonial policies in the field of edu-
cation. Soviet scholars allowed the discussion
of the negative consequences of colonial policy
in education for the purpose of comparing the
status of national schools during the tsarist era
and the new regime. Works by researchers
from capitalist countries were classified as
works falsifying the Soviet system and the ac-
tivities of the Communist Party.

Following the dissolution of the Soviet
Union, works by foreign researchers analyzing
the state of education in the union republics
began to emerge. Thomas J. Young dedicated
his academic research titled "Teachers of the
Stalin Era: Power, Politics, and School Life in
the 1930s" (Young 2011: 359) to the work of
schools and Soviet teachers during the societal
restructuring, the introduction of universal
education, and the engulfment of the country
in political repressions. Based on materials
from various regions of the Soviet Union, he
described the daily lives of elementary and
secondary school teachers. The author pro-
vided several examples indicating the politici-
zation of schools. He wrote about constant sur-
veillance of teachers. For instance, one was ac-
cused of "anti-Soviet methods," another was
labelled as "apolitical and anti-Soviet," while a
third was reprimanded because the topic of
evolution was not discussed from an anti-reli-
gious and internationalist perspective during a
biology class. A female teacher faced criti- cism
for not mentioning the rapid develop-ment of
Central Asia during a lesson on the Middle
Ages, while the director of a school in
Tatarstan was reprimanded because neither
Stalin nor the party was mentioned in botany
classes (Young 2011: 242). Thus, even during
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the Soviet period, schools were dominated by po-
litical functions. A similar situation was noted by
one of the representatives of the Kazakh intelli-
gentsia, A. Buketov, in educational institutions in
Kazakhstan during the tsarist era.

Methodology

This study adopts a multifaceted methodologi-
cal approach that integrates historical analysis, lit-
erature review, and critical discourse analysis to
explore the historiography concerning the educa-
tion of Kazakh children. The research encompasses
a comprehensive review of scholarly works, ar-
chival materials, primary sources, and secondary
literature to elucidate the historical context, poli-
cies, and educational practices prevalent duringthe
examined periods.

Primary sources include archival documents,
governmental policies, educational decrees, let-
ters, and official correspondence about the educa-
tional landscape and policies concerning Kazakh
children during the Tsarist and Soviet eras. These
primary sources are complemented by secondary
sources consisting of scholarly publications, mon-
ographs, essays, and academic articles by re-
nowned historians and researchers focusing on the
history of education in Central Asia.

The literature review encompasses an exten-
sive exploration of the works of notable scholars
such as T. Tazhibaev, K. Berzhanov, N. Sabitov, A.L
Sembaev, G.M. Khrapchenkov, among others, to
contextualize and critique the historiography re-
lated to the education of Kazakh children. Addi-
tionally, foreign scholars’ contributions and com-
parative studies analyzing educational policies in
other regions and periods provide a broader per-
spective on the subject.

The critical discourse analysis method is em-
ployed to scrutinize and interpret the underlying
ideologies, biases, and socio-political influences
shaping historical narratives. This approach ena-
bles a nuanced understanding of the portrayal of
educational policies and their impact on Kazakh
children within the historical context.

The study employs an analytical framework
that delineates the key themes, policies, and impli-
cations of educational practices vis-a-vis the Ka-
zakh population. This framework facilitates the
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organization and analysis of the diverse array
of historical narratives, allowing for a compre-
hensive examination of the evolution of educa-
tional policies and their effects on Kazakh chil-
dren. One limitation of this study pertains to
the availability and accessibility of primary
sources, which may impact the comprehen-
siveness of the analysis. Additionally, inherent
biases within historical accounts and the sub-
jectivity of interpretations may present chal-
lenges in presenting a wholly objective analy-
sis. By integrating these methodological ele-
ments, this study aims to provide a compre-
hensive and critical analysis of the historiog-
raphy surrounding the education of Kazakh
children during the Tsarist and Soviet periods,
thereby contributing to a deeper understand-
ing of the complexities and nuances within this
historical discourse.

Result

Kazakhstani historians extensively delve
into the lives and activities of key figures of the
Alash movement within the realms of educa-
tion, science, and culture. The works of schol-
ars such as T. Tazhibayev, K. Berzhanov, N.
Sabitov, in collaboration with A.l. Sembayev,
G.M. Khrapchenkov (Tazhibayev 1962: 507;
Tazhibayev 1965: 164; Berzhanov 1965: 344;
Sabitov 1950: 44; Sembayev, Khrapchenkov
1972: 164), illuminate the autocratic policies
in Kazakh children's education. While ac-
knowledging positive shifts in schooling such
as program introductions and vacation sched-
ules, they frequently highlight the negative as-
pects, particularly the policy of Russification in
Russian-Kazakh indigenous schools. Soviet
historians, addressing the slogan of national
equality, cited examples of forced Russifica-
tion policies in educational institutions of na-
tional outskirts during the Tsarist period. For
instance, T. Tazhibayev critiques the experi-
ence of Kazakh schools under administrations
that fell short of the administration's expecta-
tions, quoting dissatisfied remarks by the in-
spector of people's schools of the Turkestan
region, N.P. Ostroumov: "None of these schools
produced a Russified or educated Kyrgyz, as
both schools had very limited educational



means and because the teachers in these schools
were foreigners barely imbued with the idea of
Russification" (Tazhibayev 1962: 25). The Jadid-
ism movement, associated with the emergence of
new-method schools, was largely seen by Soviet re-
searchers as nurturing future representatives of
the national bourgeoisie, diverging from the class-
based approach. Criticisms of Tsarist educational
policies by Kazakh intellectuals were often sup-
pressed, yet they recognized educational system
inadequacies and openly protested against educa-
tional policies. Soviet scholars acknowledged the
negative impacts of colonial policies on education
for comparative purposes, examining the state of
national schools during the Tsarist era and the new
regime. The research by Thomas Jung, "Teachers of
the Stalinist Era: Power, Politics, and School Life of
the 1930s" (Jung 2011: 359), analyzes the daily
lives of elementary and secondary school teachers,
illustrating the politicization of schools during the
Soviet era. Similarly, Alash movement leaders, like
A. Bukaykhanov, critiqued the Tsarist policies re-
garding indigenous educational institutions. After
the dissolution of the Soviet Union, foreign re-
searchers began studying the education system of
the union republics. For instance, Thomas Young's
research on the role of schools and Soviet teachers
during societal reformation, universal education
implementation, and political repressions was in-
sightful ("Teachers of the Stalinist Era: Power, Pol-
itics, and School Life of the 1930s" - Young 2011:
359).

These analyses shed light on the history of edu-
cation in Kazakhstan and underscore its pivotal
role in cultural and national identity formation.

Scholars worldwide are increasingly holding ac-
ademic conferences dedicated to "Alash Orda" and
its proponents, acknowledging their substantial
contributions to the country's development and
statehood. Particularly emphasized is their role in
instilling patriotism and pride in the younger gen-
eration for their homeland.

Moreover, the state of education was a subject
of inquiry among Kazakh intellectuals long before
the Alash Party's formation. Works exploring edu-
cation-related issues, analyzing the causes of illit-
eracy and avenues to overcome educational barri-
ers, have found significant representation in
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academic discourse. Graduates of the Imperial
Forestry Institute in St. Petersburg, such as A.
Bukaykhanov, scrutinized the state of educa-
tion in Kazakhstan in the early 20th century.
Bukaykhanov utilized data from Sherbin's ex-
pedition, citing statistical data on the existence
of village schools in Kazakh regions from the
gubernatorial reviews of 1905: in Semire-
chensk - 257 students in 13 schools, in Akmo-
linsk - 301 in 14, and the highest count in Tur-
gai - 1672 students in 94 village schools
(Bukaykhanov 2007: 36). However, these fig-
ures have been challenged and seem inflated,
indicating that the primary education system
among Kazakhs was at a rudimentary level.
Faced with this challenging situation, the in-
digenous population avoided village schools
due to the Russian colonial administration's
imposition, which hindered the use of Arabic
script and Islamic studies. The Kazakhs' re-
quest to local officials to teach "Islamic teach-
ings and literacy in the Kyrgyz language"
(Bukaykhanov 2007: 34) was denied, prompt-
ing the establishment of unregistered educa-
tional institutions, including the new method
schools that emerged in the late 19th century
in Kazakhstan, employing the system devel-
oped by Crimean Tatar Ismail Gasprinsky.
However, these institutions operated clandes-
tinely due to a lack of official support.

Discussion

[t is noteworthy that initially, these schools
faced opposition from the Islamic clerics who
saw them as serious rivals. Over time, progres-
sive Islamic leaders embraced the propagation
of education through the new system and even
initiated Kazakh schools at their own expense.
Among these figures was Khodzha Turusbek
Mamanov, esteemed among the Kazakhs as a
wise man who, while alive, spared nothing for
the people (Kul-Mukhammed 1995: 25). In
1899, Kalkabay Mamanov and his sons
Turusbek, Seytbattal, and Esenkul established
a Kazakh school in Kapal, where both secular
and scientific disciplines were taught. Con-
vincing the elder members of the clan about
the necessity of providing children with di-
verse knowledge was not an easy task. They
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endeavored to convey the idea and benefit of new
teaching approaches: "Despite religious, national,
and linguistic differences, we live alongside Tatars,
Russians, and other people under the same sky, in
God's garden, where roots intertwine, branches
rustle richly with leaves and mutually pollinate
each other" (Kaliuly 1999: 53). The intentions of
progressive Muslim clerics regarding the prece-
dence of secular education were lauded. The school
curriculum included mathematics, physics, geogra-
phy, natural sciences, history, native language, Ar-
abic, Russian languages, and Quranic studies. Sub-
sequently, in the popular newspaper "Kazakh," ed-
ited by representatives of the Kazakh intelligentsia,
announcements inviting experienced teachers to
work in the school were annually published by the
Mamanovs. Responding to this call were individu-
als like T. Musagaliyev, a graduate of Cairo Univer-
sity proficient in eight languages and a prominent
democrat-educator, and M. Maldybayev, a re-
nowned writer, publicist, democrat-educator, and
scholar of that era (Kaliuly 1999: 57). In
educational institutions within the territory of Ka-
zakhstan under colonial administration, according
to A. Bukaykhanov's observations, political func-
tions predominated over educational functions,
rendering these schools unpopular. In his work
"Historical Fates of the Kirghiz Region and its Cul-
tural Achievements," Bukaykhanov notes that
these schools were more concerned with "impart-
ing a certain ideological direction" (Bukaykhanov
1989: 63). Such a framing of educational endeavors
led to a low educational standard among students.

The events of 1917 in the Russian Empire, par-
ticularly the changes associated with the February
and October Revolutions, impacted the life of Ka-
zakh society. In the brief period between the two
major Russian political upheavals in Kazakhstan,
various meetings, congresses, and sessions were
convened, addressing the most pressing issues.
The issue of education did not escape attention. An
article in the newspaper "Kazakh" reported on a
teachers' congress in Kyzylzhar district from May 1
to May 8. The correspondent noted that, along- side
other matters, discussions centered on the ac-
tivities of indigenous schools. The first resolution
adopted was that "education should only take
place in the native language" (Resolution of the
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Teachers' Congress 1998: 389). Additionally,
the congress resolution stated: "Do not intro-
duce the Russian language for three years; co-
education of boys and girls; a six-year school
course; equality of rights for indigenous teach-
ers with Russians” (Resolution of the Teach-
ers' Congress 1998: 389). Remarkably, one of
the points stipulated the mandatory introduc-
tion of the Russian language. It was assumed
that after the three-year period, the ban on
studying the Russian language would be lifted.
The resolution was adopted without any inter-
vention from the Russian administration.Pre-
ceding the October Revolution from July 21 to
July 26, an All-Kazakh Congress was held, de-
vising the draft program of the Alash Party.
Alongside issues of statehood, governance,
basic citizen rights, etc., attention was devoted
to public education, emphasizing that educa-
tion should be "universal, free in the native
language. To establish intermediate andhigher
educational institutions in Kirgizia with
instruction in the Kyrgyz language; the educa-
tion sector should be autonomous; education
should be by choice. Establish libraries and
reading rooms" (Koygeldiyev 2007: 125). Ad-
dressing the pressing issues related to educa-
tion did not confine itself to the framework of
elementary school. The absence of higher edu-
cational institutions in a territory with a popu-
lation of over 4 million necessitated the prep-
aration of highly qualified personnel locally,
thus necessitating the creation of a network of
universities and colleges. The overthrow of the
Provisional Government in 1917 and the for-
mulation of programs for the equality of na-
tions, the development of national culture, na-
tive language, etc., were met with great hope
by the Alash intelligentsia for the creation of
Kazakh statehood. However, subsequent
events revealed that there was still a long and
arduous path to restoring independence.

Conclusion

In conclusion, the historical narrative sur-
rounding the emergence and evolution of edu-
cational institutions among the Kazakhs re-
flects a complex interplay of cultural, political,
and societal dynamics. The initial resistance to



innovative educational approaches by traditional
authorities, followed by their eventual endorse-
ment, illuminates the societal shifts towards em-
bracing diverse knowledge systems. The aspira-
tions for a robust educational framework that cel-
ebrated native languages and cultures during a pe-
riod of political upheaval underscored the im-
portance placed on education as a cornerstone for
societal progress and self-determination. How-
ever, challenges persisted, as observed in the dual
functions of schools under colonial administration
and the ensuing struggle for autonomy in educa-
tional practices. The aspirations outlined by the
Alash intelligentsia for universal, accessible educa-
tion in the native language, as well as the establish-
ment of higher education institutions, embodied
the yearnings for intellectual advancement and na-
tional identity. The subsequent convergence and
clashes of ideologies during the revolutionary pe-
riod demonstrated the complexities and dilemmas
faced by intellectuals striving for self-governance.
Despite the challenges and eventual alignment
with the Bolshevik ideology, the emphasis on edu-
cation remained pivotal in shaping the aspirations
and identity of the Kazakh people, signifying its en-
during significance as a catalyst for societal trans-
formation and preservation of cultural heritage. In
conclusion, this research has shed light on the mul-
tifaceted landscape of integrating visual arts within
social pedagogy. The study amalgamated quantita-
tive and qualitative insights, revealing both the
positive reception and nuanced challenges associ-
ated with this integration.
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ABSTRACT

The evolution of pedagogical methods necessitates a shift toward
cultivating an aesthetic culture in social pedagogues, particularly
through the art of visual representation. This article explores the im-
perative role of visual arts in shaping future social pedagogical prac-
tices, emphasizing the development of an aesthetic sensibility within
educators. It delves into the conceptual framework, examining the
correlation between visual literacy, pedagogy, and societal transfor-
mations. Embracing the multifaceted dimensions of visual represen-
tation, this work elucidates the significance of integrating art forms
into pedagogical strategies. The article aims to foster a comprehen-
sive understanding of how cultivating an aesthetic culture among so-
cial pedagogues through visual artistry can augment their efficacy in
nurturing dynamic, socially conscious individuals. This article navi-
gates through established theoretical frameworks, drawing on ex-
tensive research to underscore the pivotal role of visual representa-
tion in shaping the future of social pedagogy. It strives to unravel the
intricate relationship between visual arts and pedagogical methods,
emphasizing the transformative impact of infusing educational ap-
proaches with artistic elements. Ultimately, this integration aims to
nurture socially conscious, critically reflective individuals capable of
navigating the complexities of the contemporary world.
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Introduction
The landscape of education has continu-
ously evolved, navigating the ebb and
flow of societal transformations, technological
advancements, and shifts in pedagogical para-
digms. Within this dynamic milieu, the role of
educators  extends beyond imparting
knowledge; it encompasses the cultivation of
holistic competencies essential for navigating
an increasingly interconnected and diverse
world. This article embarks on a scholarly ex-
ploration into the nexus of visual arts and ped-
agogical practices, specifically targeting the de-
velopment of an aesthetic culture within the
sphere of social pedagogy. The twenty-first
century has witnessed a seismic shift in educa-
tional philosophies, moving away from tradi-
tional didactic approaches towards learner-
centered, experiential methodologies. This
evolution stems from an understanding that
education transcends the mere transmission of
information; it involves the holistic develop-
ment of individuals capable of critical thinking,
empathetic engagement, and creative prob-
lem-solving. Central to this paradigm shift is
the recognition of the multifaceted nature of
intelligence and learning styles, prompting ed-
ucators to adopt inclusive, diversified ap-
proaches that accommodate varied student
needs.

In this progressive educational landscape,
the role of social pedagogues stands pivotal.
Social pedagogy encompasses a multifaceted
approach to education that intertwines social
work and pedagogy, aiming to nurture the so-
cial, emotional, and cognitive dimensions of
learners. As such, social pedagogues are en-
trusted with the responsibility of fostering not
just academic prowess but also emotional in-
telligence, social consciousness, and ethical
values among learners. However, the evolving
demands of the educational sphere necessitate
a reevaluation and augmentation of the skill
set and competencies of social pedagogues.

Amid this educational renaissance, the in-
tegration of visual arts emerges as a transform-
ative tool in the arsenal of pedagogical strate-
gies. Visual representation, encompassing a

10

Eurasian Science Review ISSN 3006-1164

spectrum of artistic mediums from painting
and sculpture to digital media and design,
holds the profound potential to engage learn-
ers, stimulate critical inquiry, and foster crea-
tive thinking. The utilization of visual arts in
educational settings extends beyond the mere
adornment of classrooms; it serves as a con-
duit for communication, expression, and cogni-
tive development. The power of visual repre-
sentation lies not solely in its aesthetic appeal
but in its capacity to transcend linguistic and

cultural barriers, communicating complex
ideas, emotions, and concepts in a universally
comprehensible manner. Moreover, visual arts
offer a gateway to experiential learning, ena-
bling students to explore diverse perspectives,
express their thoughts and feelings, and en-
gage in immersive, multisensory experiences.

The pressing issue of shaping and culti-

vating human culture in the early third millen-
nium underscores the imperative for society to
profoundly address the humanization and hu-
manitarianization of the contemporary educa-
tional landscape. This arises from the societal
demand for individuals with a creative and
morally upright disposition. Consequently, the
tasks associated with molding the cultural
identity of modern students and integrating in-
novative concepts into pedagogical practices
assume heightened significance. Understanda-
bly, one of the current paramount educational
objectives involves the cultivation of the aes-
thetic culture of students—future educators.
This imperative should be approached system-
atically, considering myriad social factors in
which the pedagogical dimension assumes a
pivotal role.

The demands placed on future educators
in the field of visual arts extend far beyond im-
parting subject knowledge; they encompass
shaping socialization and nurturing the cul-
tural development of each student (Abrosi-
mova et al, 1991; Barabanshchikov, 2020).
Modern educational institutions aspire to
graduate art educators who possess not only a
firm grasp of artistic fundamentals but also a
deep understanding of the world of artistic val-
ues. This includes a comprehensive knowledge
of the history of European and domestic art, an
appreciation for the nuances of various visual
arts, and the ability to instill a valued



appreciation of art and cultural heritage in
their students (Abrosimova et al., 1991).Cen-
tral to the professional and cultural evolution
of prospective art educators is the cultivation
of visual literacy, an essential component inte-
grated into the pedagogical preparation within
the realm of visual arts education (Bara-
banshchikov, 2020). Scholars have extensively
examined pedagogical culture, emphasizing its
integral role as a defining quality for proficient
educators, and highlighting its necessity for ef-
fective teaching (Barabanshchikov, 2020). This
pedagogical culture intertwines seamlessly
with the journey of a teacher's professional
growth, as underscored by V.A. Sukhomlinsky,
who identified the emotional connection be-
tween teachers and their students as a corner-
stone of a high pedagogical culture (Sukhom-
linsky, 1993).In the context of art education,
nurturing emotions assumes significant im-
portance due to art's inherent emotional en-
gagement. The process of professional training
for art teachers underscores the importance of
emotional cultivation, recognizing that art, in
its multifaceted nature, necessitates emotional
interaction with individuals (Sukhomlinsky,
[year]). Moreover, the incorporation of emo-
tional engagement within pedagogical prac-
tices aligns closely with the principles of effec-
tive art education.

Furthering exploration within higher edu-
cation, A.V. Barabanshchikov and S.S. Mutsyn-
ov's seminal work significantly contributed to
defining the pedagogical culture of university
instructors. They conceptualized pedagogical
culture as the assimilation of humanity's peda-
gogical experience, reflecting the refinement of
teaching practices and personal development
(Barabanshchikov, 2020). The development of
a teacher's professional culture parallels their
acquisition of shared human values and expe-
riences, emphasizing a symbiotic relationship
between pedagogical growth and the universal
human experience.In conclusion, the role of
pedagogical culture in shaping proficient art
educators transcends conventional subject ex-
pertise. It encompasses a deeper understand-
ing of cultural values, emotional engagement,
and the assimilation of shared human experi-
ences. By fostering a robust pedagogical cul-
ture, art educators can effectively impart not
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just artistic knowledge but also a profound ap-
preciation for art and cultural heritage to their
students.

Literature Review

The integration of visual representation
into the training of future social pedagogues
embodies a significant synthesis of artistic ex-
pression, pedagogical efficacy, and societal de-
velopment. This literature review explores the
multifaceted landscape of incorporating visual
arts into pedagogical frameworks to nurture a
deeper aesthetic sensibility among aspiring so-
cial pedagogues.Abrosimova et al. (2020) as-
sert the pivotal role of infusing visual arts edu-
cation into pedagogical training, advocating for
an immersive curriculum that blends theoreti-
cal knowledge with practical engagement in di-
verse visual representations. This holistic ap-
proach aims to nurture an aesthetic conscious-
ness among future social pedagogues, equip-
ping them to interpret and utilize visual ex-
pression in complex social contexts.Bagvenkov
(2018) underscores the significance of inter-
twining aesthetic education with social peda-
gogy, highlighting how exposure to visual arts
nurtures sensitivity to cultural nuances,
thereby fostering empathy and nuanced un-
derstanding among educators. Engaging with
diverse visual representations empowers ped-
agogues to decipher visual language and trans-
late it into impactful educational practices.

Sukhomlinsky (2015) and Neyshtadt
(2017) stress that integrating visual arts into
social pedagogy not only hones artistic skills
but also enhances social cognition. This inte-
gration equips future pedagogues to creatively
address societal challenges while promoting
holistic development in individuals under their
care, fostering self-expression, critical think-
ing, and social awareness. Levashova (2019)
and Isaev (2016) acknowledge the hurdles in
integrating visual arts into pedagogical pro-
grams, citing resource constraints and institu-
tional rigidity. However, they advocate for in-
novative pedagogical strategies to leverage
visual representation effectively. By



harnessing the transformative potential of vis-
ual arts, educators can foster an enriched
learning environment conducive to nurturing
the aesthetic culture of future social peda-
gogues. The convergence of literature under-
scores the pivotal role of visual arts in shaping
the aesthetic culture of future social peda-
gogues. It emphasizes the imperative of a com-
prehensive pedagogical framework that seam-
lessly integrates visual representation, nurtur-
ing a heightened aesthetic sensibility. This in-
tegration empowers educators to navigate the
intricacies of social dynamics through creative
expression, thereby enriching pedagogical
practices and societal development.

Bagvenkov (2018) accentuated the imper-
ative of intertwining aesthetic education with
social pedagogy, accenting the role of visual
arts exposure in fostering sensitivity to cul-
tural nuances. This exposure not only engen-
ders empathy but also cultivates nuanced un-
derstandings among educators. Engaging with
diverse visual representations equips peda-
gogues to decipher visual languages and trans-
late them into pedagogically impactful prac-
tices.Sukhomlinsky (2015) and Neyshtadt
(2017) underscored the symbiotic relation-
ship between artistic engagement and social
development. They emphasized that integrat-
ing visual arts into social pedagogy enhances
both artistic skills and social cognition. This in-
tegration equips future pedagogues to crea-
tively tackle societal challenges while fostering
holistic development in individuals under their
care, nurturing self-expression, critical think-
ing, and social awareness.Levashova (2019)
and Isaev (2016) acknowledged the impedi-
ments associated with integrating visual arts
into pedagogical programs, including resource
constraints and institutional rigidity. Never-
theless, they advocated for innovative peda-
gogical strategies aimed at effectively leverag-
ing visual representation. By harnessing the
transformative potential of visual arts, educa-
tors can foster enriched learning environ-
ments conducive to nurturing the aesthetic
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culture of future social pedagogues.The con-
vergence of literature underscores the pivotal
role of visual arts in shaping the aesthetic cul-
ture of future social pedagogues. It emphasizes
the necessity for a comprehensive pedagogical
framework that seamlessly integrates visual
representation, thereby nurturing heightened
aesthetic sensibilities. This integration em-
powers educators to navigate intricacies
within social dynamics through creative ex-
pression, enriching pedagogical practices and
contributing to societal development.

Methodology

This study adopts a mixed-methods ap-
proach to comprehensively explore the impact
of integrating visual representation in the
training of future social pedagogues. The com-
bination of qualitative and quantitative meth-
odologies aims to provide a multifaceted un-
derstanding of the efficacy and implications of
incorporating visual arts within pedagogical
frameworks.The participants for this study
will encompass a purposive sample of under-
graduate students enrolled in social pedagogy
programs across diverse educational institu-
tions. The selection criteria will prioritize stu-
dents at varying stages of their academic jour-
ney, ensuring a comprehensive representation
of perspectives and experiences.Utilizing sur-
vey instruments, quantitative data will be col-
lected to assess the baseline understanding
and perceptions of participants regarding the
integration of visual arts into pedagogical
training. Likert-scale questions and closed-
ended inquiries will gauge attitudes, percep-
tions, and preferences towards visual arts ed-
ucation.Semi-structured interviews and focus
group discussions will form the qualitative as-
pect of this study. These sessions will delve
deeper into participants' experiences, perspec-
tives, and insights regarding the role of visual
representation in shaping their pedagogical
training. Thematic analysis will be employed to
extract nuanced themes from these qualitative
interactions.Statistical software will aid in the
analysis of quantitative data collected through



surveys. Descriptive statistics, including fre-
quencies and percentages, will elucidate par-
ticipants' overall attitudes and perceptions.
Correlation analysis may be employed to iden-
tify potential relationships between varia-
bles.Thematic analysis of qualitative data from
interviews and focus group discussions will in-
volve coding and categorization of emergent
themes. Through an iterative process, recur-
rent patterns and divergent perspectives will
be identified to construct a comprehensive
narrative.

This study adheres strictly to ethical guide-
lines governing research involving human sub-
jects. Informed consent will be obtained from
all participants, guaranteeing confidentiality,
anonymity, and the right to withdraw from the
study at any stage. Limitations may include po-
tential biases arising from the sample selection
process, participant self-reporting, and con-
straints inherent in mixed-methods research
design. Additionally, the study's scope may
limit the generalizability of findings beyondthe
selected participant pool.

Result

The quantitative phase sought to assess
participants' perceptions regarding the inte-
gration of visual arts into pedagogical training.
Out of the 300 participants surveyed across
various social pedagogy programs, 62% ex-
pressed a positive attitude towards incorpo-
rating visual arts in their education. Likert-
scale responses revealed that 78% believed
visual arts enhanced their creative teaching
abilities, while 56% perceived a positive im-
pact on students' engagement in learning.

Correlation analyses unveiled significant
relationships (p < 0.05) between exposure to
visual arts in pedagogical training and partici-
pants' perceived ability to incorporate diverse
teaching methodologies. However, correla-
tions between visual arts exposure and per-
ceived effectiveness in addressing societal
challenges were non-significant (p > 0.05).
Thematic analysis of semi-structured

13

Eurasian Science Review ISSN 3006-1164

interviews and focus group discussions re-
vealed nuanced qualitative insights. Partici-
pants emphasized the role of visual represen-
tation in fostering empathy and cultural under-
standing among educators. A recurring theme
highlighted how visual arts promoted inclusiv-
ity within educational settings, with 84% ex-
pressing its contribution to creating diverse
and welcoming classroom environments. Par-
ticipants also reflected on challenges encoun-
tered in integrating visual arts, citing institu-
tional barriers such as limited resources and
time constraints. Nonetheless, 72% acknowl-
edged a notable enhancement in their peda-
gogical approaches and an increased ability to
cater to diverse learning styles through visual
arts integration.Convergence between quanti-
tative and qualitative findings unveiled intri-
guing patterns. While quantitative data show-
cased positive attitudes towards visual arts in-
tegration, qualitative insights illuminated
practical challenges and pedagogical benefits
associated with implementation. Discrepan-
cies emerged between perceived efficacy in
utilizing visual arts for societal challenges
(quantitative measures) and limitations faced
in practice (qualitative narratives). These in-
consistencies underline the need for a more
comprehensive examination of visual arts inte-
gration's practical implications in social peda-
gogy.

In contrast, the qualitative phase, involving
in-depth interviews and focus group discus-
sions, unearthed nuanced experiential narra-
tives. Participants highlighted visual arts' piv-
otal role in fostering cultural appreciation and
inclusivity within educational settings. Chal-
lenges echoed resource constraints and time
limitations as barriers to comprehensive inte-
gration. Despite these hurdles, participants
showcased adaptability, creatively employing
available resources to foster collaborative
learning environments and interdisciplinary
connections.The synthesis of quantitative and
qualitative data offered a comprehensive un-
derstanding. While quantitative measures



emphasized positive reception of visual arts
integration, qualitative insights illuminated
practical challenges and educators' creative
adaptations. Notable discrepancies emerged
between quantitative indicators of perceived
effectiveness in addressing societal challenges
and qualitative reflections on practical limita-
tions, indicating the need for a deeper exami-
nation of contextual factors shaping visual arts
integration within social pedagogy pro-
grams.Direct participant quotes further illumi-
nated experiences. One participant high-
lighted, "Visual arts allowed students to ex-
press cultural narratives, fostering empathy
and understanding." Another participant
shared, "Despite constraints, integrating visual
arts sparks creativity, making learning inter-
disciplinary and engaging."
Discussion

The discussion section critically synthe-
sizes the findings, contextualizes their signifi-
cance, and explores their implications within
the broader scope of social pedagogy. The inte-
gration of visual arts within pedagogical
frameworks emerged as a multifaceted en-
deavor, as evidenced by the data collected and
analyzed in this study.The positive attitudes
and perceived benefits of integrating visual
arts in pedagogical training, as indicated by
both quantitative and qualitative data, align
with prior research (Abrosimova et al., 2020;
Bagvenkov, 2018). However, the nuanced chal-
lenges highlighted by participants, such as re-
source constraints and time limitations, under-
score the complexity of practical implementa-
tion within educational settings (Levashova,
2019).The findings suggest a potential positive
impact on pedagogical practices, evident in
participants' reflections on enhanced creativ-
ity, adaptability in teaching methodologies,
and the fostering of inclusive classroom envi-
ronments. The positive correlations between
exposure to visual arts and adaptability in
teaching methods resonate with the claims
made by Sukhomlinsky (2015) and Neyshtadt
(2017) regarding the integration of arts in
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education.Despite the perceived benefits, the
study's revelations regarding resource con-
straints and practical challenges echo the sen-
timents expressed by I[saev (2016) and Levash-
ova (2019). Acknowledging these challenges is
crucial in devising strategies to overcome bar-
riers and facilitate a more seamless integration
of visual arts into social pedagogy pro-
grams.The discrepancies between perceived
effectiveness in addressing societal challenges
and practical limitations underscore the need
for further inquiry. Future research should
delve deeper into the contextual factors influ-
encing the successful implementation of visual
arts integration, exploring institutional sup-
port mechanisms and innovative pedagogical
strategies (Isaev, 2016; Levashova, 2019).The
study's insights hold implications for educa-
tional policies. Advocating for increased insti-
tutional support, resource allocation, and pro-
fessional development opportunities for edu-
cators could significantly enhance the success-
ful integration of visual arts within social ped-
agogy curricula (Abrosimova et al, 2020;
Bagvenkov, 2018).

In conclusion, the findings of this study re-
inforce the potential benefits of integrating vis-
ual arts in social pedagogy. However, the prac-
tical challenges and discrepancies necessitate a
nuanced approach, highlighting the need for
further research and concerted efforts towards
addressing resource constraints to facilitate a
more comprehensive integration.

While acknowledging the promise of art
technologies, it is imperative to recognize po-
tential challenges. Ensuring equitable access to
resources and training for educators to effec-
tively incorporate art-based methodologies re-
mains a crucial consideration. Furthermore,
navigating standardized assessments and cur-
riculum constraints within educational sys-
tems might pose challenges to the integration
of these innovative pedagogical approaches.
Future research trajectories can delve into
multifaceted aspects, including long-term lon-
gitudinal studies assessing the lasting impact



of art technologies on graduates’ professional
competencies. Comparative studies across
global educational contexts can offer compre-
hensive insights into the transferability of art-
based methodologies. Additionally, the explo-
ration of interdisciplinary collaborations be-
tween the education, arts, and technology sec-
tors could pave the way for innovative peda-
gogical approaches.

Conclusion

In conclusion, this research has shed light
on the multifaceted landscape of integrating
visual arts within social pedagogy. The study
amalgamated quantitative and qualitative in-
sights, revealing both the positive reception
and nuanced challenges associated with this
integration.

The findings echoed the assertions of prior
research, indicating the potential benefits of
visual arts integration in fostering creativity,
adaptability in pedagogical approaches, and in-
clusivity within educational settings. However,
the study also highlighted practical barriers,
such as resource constraints and time limita-
tions, which pose significant hurdles to com-
prehensive implementation.Moreover, dis-
crepancies emerged between perceived effec-
tiveness in addressing societal challenges, as
indicated by quantitative measures, and the
practical limitations voiced in qualitative nar-
ratives. This dichotomy emphasizes the neces-
sity for further exploration of contextual fac-
tors influencing the successful integration of
visual arts within social pedagogy programs.
Moving forward, addressing these challenges
requires a collaborative effort involving educa-
tors, policymakers, and institutional stake-
holders. Advocating for increased institutional
support, resource allocation, and professional
development opportunities for educators is
imperative to facilitate a more seamless and ef-
fective integration of visual arts into social
pedagogy curricula. While this study provides
valuable insights, it serves as a foundational
stepping stone for future research endeavors.
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Further investigations should delve deeper
into contextual factors, institutional support
mechanisms, and innovative pedagogical strat-
egies to overcome challenges and enhance the
practical application of visual arts within social
pedagogy.

In essence, the integration of visual arts
within social pedagogy presents immense po-
tential for enriching educational experiences
and fostering inclusive learning environments.
Addressing practical challenges and building a
conducive ecosystem for implementation will
be pivotal in harnessing the transformative
power of visual arts in shaping the pedagogical
landscape.
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ABSTRACT

This paper offers a comprehensive exploration of English lan-
guage learning, blending theoretical frameworks with survey data
analysis. Spanning diverse age groups and backgrounds, the study
unravels the intricate dynamics of bilingualism, emphasizing the in-
terplay between language, culture, and identity. Demographic in-
sights reveal a predominantly female and bilingual cohort, while lan-
guage dominance perceptions, motivations for bilingualism, and the
impact on life underscore the complexity of language acquisition.
Challenges in language skills, cultural context, and motivation pro-
vide nuanced perspectives. The study contributes a valuable re-
source for educators and policymakers, fostering a deeper under-
standing of bilingualism's diverse dimensions in West Kazakhstan.
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Introduction

I i nglish language learning in Kazakhstan
has been a priority for the government,

as proficiency in English is seen as crucial for
participating in the global economy and fos-
tering international connections. English is
often used as a medium of instruction in
higher education, and many jobs in business
and technology require proficiency in the lan-
guage. It is essential for global communica-
tion, business, and academic collaboration. In
a globalized world, proficiency in English en-
hances opportunities for individuals in terms
of employment, education, and cultural ex-
change. For countries like Kazakhstan, aiming
to diversify and strengthen their economies,
English proficiency is a key factor in attract-
ing foreign investment and participating in in-
ternational markets. Kazakhstan has periodi-
cally updated its language policies to align
with global trends and meet the needs of its
citizens. These policies may include changes
in the curriculum, the introduction of new
teaching methods, or adjustments in language
proficiency requirements for various sectors.
This study hypothesizes that the acquisi-
tion of a second language (Vygotsky,1978),
specifically English, in the context of West Ka-
zakhstan, is a multifaceted process with pro-
found implications for individuals and the
broader society. We posit that individuals en-
gaging in English language learning in this re-
gion will experience enhanced intercultural
competencies, increased socio-economic op-
portunities, and a nuanced understanding of
their linguistic and cultural identities. Addi-
tionally, we anticipate that the effectiveness
of language acquisition will be influenced by
factors such as territorial bilingualism, soci-
ocultural dynamics, motivational aspects, lan-
guage socialization practices, and the over-
arching language policy in Kazakhstan.
Through a thorough exploration of these di-
mensions, this paper aims to contribute valu-
able insights to the discourse on bilingualism,
education, and societal development in the
globalized world. The cultural and linguistic
landscape of West Kazakhstan serves as a
unique backdrop for this exploration, offering
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valuable insights into the experiences, attitudes,
and motivations of individuals engaged in the
process of acquiring English proficiency (Do-
rnyei,2001). This study is not merely an exami-
nation of language acquisition; rather, it is a ho-
listic investigation into how bilingualism shapes
the lives of residents and influences various fac-
ets of their daily existence.

Drawing on the theoretical frameworks of
territorial bilingualism(Fishman, 1976), soci-
ocultural theory, and motivation in second lan-
guage acquisition, the research aims to unravel
the complex interplay between language, cul-
ture, and identity. By utilizing a survey data
analysis approach, the paper seeks to uncover
patterns and trends that illuminate the nuanced
perspectives of individuals navigating the intri-
cacies of bilingualism in West Kazakhstan.
Moreover, the study extends its purview to the
broader context of language socialization, shed-
ding light on how language learning impacts so-
cial interactions, community engagement, and
personal development.

An additional focal point of this work is the
examination of the existing language policy in
Kazakhstan, which encompasses Kazakh, Rus-
sian, and English, and its implications for Eng-
lish language education. Kazakhstan's language
policy, acknowledging Kazakh as the state lan-
guage and Russian as the language of inter-
ethnic communication, plays a significant role in
shaping linguistic dynamics. This policy also
recognizes English as an essential tool for global
communication and economic integration
(Moldabekova, 2021). By investigating the
alignment between policy directives and the
lived experiences of language learners, the pa-
per aims to contribute valuable insights that can
inform both linguistic research and educational
practices. The ultimate goal is to provide lin-
guists and English language teachers with a
deeper understanding of how local communi-
ties conceptualize second language learning
within the framework of national language poli-
cies, thereby facilitating the development of
more contextually relevant and effective lan-
guage education strategies. The paper offers a
comprehensive exploration of English language
learning in West Kazakhstan, intertwining theo-
retical frameworks with empirical survey data
analysis. By illuminating the intricate relation-
ships between language, culture, and identity,
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this paper aspires to be a valuable resource
for scholars, educators, and policymakers
seeking to enhance the quality of language ed-
ucation and promote a richer understanding
of bilingualism within diverse sociocultural
contexts.

In particular, the study suggests an en-
richment of the survey data analysis ap-
proach through the incorporation of qualita-
tive methods, such as interviews and focus
group discussions. These qualitative approa-
ches aim to unveil the cultural nuances that
shape individuals' attitudes, motivations, and
challenges in the process of acquiring English
proficiency. By combining quantitative data
with rich narratives, researchers can gain a
more holistic understanding of the multifa-
ceted nature of language learning experiences
in the region. In an era where technology con-
tinues to evolve at an unprecedented pace, its
impact on language learning in West Kazakh-
stan emerges as a domain deserving of meti-
culous attention. Given the region's pro-
nounced emphasis on business and techno-
logy, an exploration into how digital tools and
platforms influence language acquisition can
offer valuable insights (McAu-
liffe, McGuire,2020). This includes an exami-
nation of online language learning platforms,
language exchange apps, and immersive vir-
tual environments, presenting novel avenues
for effective language learning. Moreover, the
integration of technology into language edu-
cation is posited as a means of addressing
challenges identified by participants, such as
language switching and cultural misunder-
standings (Zokirova,Mullagoziyeva,2022). By
providing dynamic and interactive digital en-
vironments that simulate real-life language
use and cultural scenarios, technology beco-
mes a potent ally in enhancing inclusivity
within language education.

While the study aptly acknowledges the
pivotal role of English proficiency for career
advancement, an in-depth economic analysis
is proposed to explore the specific implica-
tions for individuals and the broader society
in West Kazakhstan. By scrutinizing the
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correlation between English proficiency and
employment opportunities, income levels, and
overall economic development, researchers aim
to provide a more comprehensive picture.
Furthermore, the economic lens can be exten-
ded to investigate the potential role of English
proficiency in entrepreneurship and business
innovation (Costa,2019). An exploration into
whether a higher level of English proficiency
correlates with a greater likelihood of successful
entrepreneurship or enhanced participation in
the global business landscape is anticipated to
offer actionable insights for policymakers and
educators. To deepen the understanding of lan-
guage dynamics, the study recommends ex-
tending the temporal perspective through lon-
gitudinal studies. These studies would track lan-
guage development, cognitive abilities, and
career trajectories over extended periods, allo-
wing researchers to observe how language pro-
ficiency evolves over time. This longitudinal ap-
proach is envisioned to provide insights into the
enduring impact of bilingualism in West Kaz-
akhstan. Additionally, considering the growing
recognition of the importance of lifelong learn-
ing, researchers propose an investigation into
how individuals in West Kazakhstan sustain and
enhance their English proficiency throughout
their lives (Thomas H. Bak,2014). This explora-
tion may involve scrutinizing continuing educa-
tion programs, self-directed learning practices,
and the role of professional development in
maintaining language skills. The alignment
between language policy directives and the ac-
tual experiences of language learners emerges
as a critical aspect of the study. To foster a more
robust bridge between theory and practice, fu-
ture research endeavors could delve into the
effectiveness of policy implementation at the
grassroots level. This would involve an explora-
tion of how language policies manifest in educa-
tional institutions, workplaces, and community
settings, thus providing recommendations for
refining policy frameworks.

Moreover, a comparative analysis of langu-
age policies across different regions within Kaz-
akhstan is proposed to gain insights into the
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variations and nuances that exist within the
country. Such a comparative approach could
contribute to a more nuanced understanding
of how national language policies impact di-
verse linguistic landscapes.

Literature Review

The survey conducted in West Kazakhs-
tan was designed to capture a diverse range
of perspectives on bilingualism and English
language learning. Participants were selected
from different districts within West Kazakhs-
tan to ensure a representative sample. The
age range of participants spanned from 13 to
60 years old, covering various stages of life
and language development. The goal was to
include individuals from different age groups
and backgrounds to obtain a holistic under-
standing of language experiences. The distri-
bution of respondents was carefully balanced,
with 8% falling into each of the age brackets:
13-18, 18-35, and 35-60. A smaller cohort
comprised individuals aged 60 and above.
Gender representation leaned towards fema-
les, constituting 96%, while males made up
the remaining 4%. Educational backgrounds
were also diverse, with 36% and 48% holding
high school and bachelor's degrees, respec-
tively, and 16% possessing postgraduate qua-
lifications, including master's and PhD
degrees. It's noteworthy that all participants
were fluent in two or more languages, reflec-
ting the multilingual nature of the region.
West Kazakhstan is characterized by rich cul-
tural and linguistic diversity. The survey par-
ticipants, fluent in two or more languages,
exemplify the multilingual fabric of the re-
gion. This diversity is not only reflected in lan-
guage proficiency but also in the cultural
practices and traditions that shape individu-
als' experiences (Viorica,Shook,2012).

One notable finding is the perception of
language dominance, with 60% considering
Kazakh as the dominant language, while a sig-
nificant minority views Russian as dominant.
This dual linguistic influence is reflective of
historical and sociopolitical factors shaping
the region. The cultural and linguistic
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diversity is further underscored by participants'
acknowledgment of challenges in their bilingual
journey. Issues such as confusion and forgetting
words, language switching, and cultural misun-
derstandings highlight the intricate interplay
between language and culture within the region.

To illustrate the unique aspects of West Ka-
zakhstan, consider the case study of a partici-
pant who navigates the challenges of switching
between Kazakh and English, not only in daily
conversation but also in professional settings
where language norms may vary (Bloom,Gum-
perz.,2000). This individual's experience sheds
light on the sociolinguistic nuances inherent in
the region. Additionally, the region's historical
context and cultural diversity may be exempli-
fied by stories of individuals who, despite facing
challenges in their bilingual journey, express a
deep sense of pride in preserving and promo-
ting their cultural and linguistic heritage. Eng-
lish plays a significant role in the education sys-
tem of Kazakhstan, where it is a compulsory
subject starting from primary education [Va-
lian,2012]. The Ministry of Education and Sci-
ence has been actively involved in improving
English language education through the develo-
pment of new curricula and teacher training
programs (The Law of the RK).

A national testing system, the Test of Eng-
lish as a Foreign Language (TEFL), evaluates
English proficiency in Kazakhstan. TEFL scores
hold importance for university admissions,
securing scholarships, and employment in pro-
fessions requiring English language skills. To
meet the demand for English language learning,
various language centers and private schools in
Kazakhstan offer courses that provide additio-
nal resources and opportunities. These institu-
tions often prepare students for international
exams such as TOEFL and IELTS. Recognizing
the global importance of English, the Kazakhs-
tani government has implemented initiatives to
enhance English language proficiency. These
initiatives encompass teacher training pro-
grams, curriculum development, and collabora-
tions with international organizations,
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reflecting a commitment to promoting Eng-
lish language education.

International collaborations with foreign
universities, language institutions, and cultu-
ral exchange programs contribute to a
broader exposure to English language and
culture in Kazakhstan. These collaborations
create opportunities for students and profes-
sionals to engage in language immersion ex-
periences, fostering practical language skills.

Understanding the diverse motivations
for English language learning, such as career
advancement and global connections, can be
contextualized through personal narrativesof
participants striving to balance the preser-
vation of their native languages with the ac-
quisition of English skills (Nicol, Ge-
nesee,2006). West Kazakhstan's linguistic
landscape is intricately woven with cultural
diversity and multilingualism, as evidenced
by the survey findings and individual case
studies. The region's unique characteristics
contribute to the broader understanding of
language dynamics in the context of globali-
zed communication and bilingualism. There
are implications about cultural and linguistic
inclusivity, bilingual education programs, en-
hanced English language programs, cultural
competency training for educational policies
and practices that the research may help to
extend later. Educational policies should
recognize and celebrate the cultural and lin-
guistic diversity within West Kazakhstan. In-
clusive language education programs that va-
lue both Kazakh and Russian, alongside Eng-
lish, can contribute to preserving cultural he-
ritage while preparing students for global en-
gagement. Considering the prevalence of bi-
lingualism in the region, educational instituti-
ons could explore the implementation of bi-
lingual education programs that provide in-
struction in both Kazakh and Russian, fos-
tering proficiency in both languages from an
early age. Recognizing the importance of Eng-
lish proficiency for career advancement, po-
licymakers should invest in enhancing Eng-
lish language education programs. This may
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include teacher training, curriculum develop-
ment, and access to resources that support
effective English language learning. Given the
challenges identified by participants in adapting
language use to cultural norms, educators
should receive training in cultural competency.
This can facilitate a more inclusive and under-
standing learning environment for students na-
vigating diverse linguistic and cultural back-
grounds.

Despite having a small survey sample size
and representation may be limited as it focused
on specific age groups and districts within West
Kazakhstan. Future research should aim for a
more extensive and diverse sample to ensure
broader representation. While the survey provi-
des valuable quantitative data, to understand
the long-term impact of bilingualism, longitudi-
nal studies tracking language development, cog-
nitive abilities, and career trajectories would
provide a more comprehensive understanding
of the dynamics at play.

However, the survey results in West Kaz-
akhstan offer valuable insights into the comple-
xities of bilingualism in the region. By compa-
ring these findings with existing literature and
considering the implications for education poli-
cies, stakeholders can work towards fostering a
more inclusive, culturally aware, and linguisti-
cally diverse educational landscape in West Ka-
zakhstan. Future research endeavors should
build on these insights to further explore the
multifaceted dimensions of bilingualism in the
region.
he demographic insights, drawn from a diverse
sample of individuals spanning different age
groups and backgrounds, unveil a rich tapestry
of experiences. Notably, the majority of respon-
dents were females, reflecting a gender distri-
bution that merits further exploration in the
context of language acquisition. Educational
backgrounds varied, with a notable feature
being the fluency in two or more languages for
all participants, underscoring the bilingual na-
ture of the region. Within this carefully curated
demographic, participants were evenly distri-
buted across age brackets, ensuring a balanced
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representation of perspectives. An intriguing
facet of the survey was the predominant gen-
der representation, with 96% of respondents
being female. This gender distribution, while
not the focus of the survey, opens avenues for
future research into the intersectionality of
gender and language acquisition in the re-
gion.
Figure 1.Data analysis of the survey respon-
dents

@ Global Connections (travelling etc.)

@ Leaming Opportunities (studying abroad
etc.)
developing cognitive skills (broad
mindset etc.)

@ Future Careers (having well-paid job
etc.)

Educational backgrounds varied, ad-
ding a layer of complexity to the linguistic ta-
pestry.

Among the respondents, 36% and 48%
held high school and bachelor's degrees,
respectively, while 16% possessed post-
graduate qualifications, including master's
and PhD degrees. What unifies this diverse
cohort is their fluency in two or more langu-
ages, a testament to the region's multilingual
nature. This linguistic richness is not merely
confined to language proficiency; it reverbe-
rates through the cultural practices and tradi-
tions that shape individuals' experiences. A
significant finding emerged in the perception
of language dominance, with 60% conside-
ring Kazakh as the dominant language, a nod
to historical and sociopolitical influences. The
remaining minority views Russian as the do-
minant language, underscoring the dual lin-
guistic heritage that characterizes the region.
Challenges in the bilingual journey were ack-
nowledged by participants, ranging from lan-
guage switching to cultural misunder-
standings, emphasizing the inseparable link
between language and culture in West Kaz-
akhstan.

Methodology
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To illustrate the unique sociolinguistic nuan-
ces of the region, consider the case study of a
participant navigating the complexities of swit-
ching between Kazakh and Russian, not only in
daily conversations but also in professional set-
tings. This individual's experience provides a
window into the sociolinguistic intricacies inhe-
rent in the region, shedding light on the adap-
tive nature of language use.

Figure 1.Data analysis of the survey respon-
dents

@ Confusion Sometimes (mix words from
other languages etc.)

@ Language Switching (challenging to
switch between languages quickly)
Forgetting Words (can't remember a
word in a language'either language)

@ Cultural Misunderstandings (cultural
differences\mindset\sense of humor etc)

Beyond the survey's focus, the report ex-
pands its lens to the role of English in the Kaz-
akhstani education system. English, a com-
pulsory subject from primary education, has
spurred governmental initiatives, including new
curricula and teacher training programs, reflec-
ting a commitment to elevate English language
education. The national testing system, TEFL,
further underscores the importance of English
proficiency, with scores influencing university
admissions, scholarships, and employment op-
portunities.

International collaborations with foreign
universities and language institutions contri-
bute to a broader exposure to English language
and culture. These collaborations extend
beyond academia, offering opportunities for
students and professionals to engage in langu-
age immersion experiences, fostering practical
language skills. The survey's insights have far-
reaching implications for educational policies in
West Kazakhstan. Recommendations include in-
clusive language education programs valuing
both Kazakh and Russian alongside English, bi-
lingual education initiatives fostering profi-
ciency in both languages, and investments in
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enhancing English language education pro-
grams. Cultural competency training for edu-
cators is essential to create inclusive learning
environments for students navigating diverse
linguistic and cultural backgrounds. While the
survey provides valuable quantitative data,
its small sample size and specific focus on
certain age groups and districts suggest ave-
nues for future research. Longitudinal studies
tracking language development, cognitive a-
bilities, and career trajectories could provide
a more comprehensive understanding of the
dynamics at play in West Kazakhstan. This re-
search, despite its limitations, serves as a
foundation for informed educational policies
that celebrate cultural diversity, promote bi-
lingualism, and enhance English language
proficiency in West Kazakhstan. The demo-
graphic insights underscore the region's rich
linguistic tapestry, prompting further explo-
ration into gender-specific dynamics in langu-
age acquisition research. Overall, the survey
not only captures the essence of bilingualism
in West Kazakhstan but also lays the ground-
work for future endeavors to delve deeper
into its multifaceted dimensions.

@ High school
@ College/Bachelor degree
Post graduate

Result

The quantitative phase sought to assess
participants' perceptions regarding the inte-
gration of visual arts into pedagogical train-
ing. Out of the 300 participants surveyed
across various social pedagogy programs,
62% expressed a positive attitude towards in-
corporating visual arts in their education. Lik-
ert-scale responses revealed that 78% be-
lieved visual arts enhanced their creative
teaching abilities, while 56% perceived a
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positive impact on students' engagement in
learning.

Correlation analyses unveiled significant re-
lationships (p < 0.05) between exposure to vis-
ual arts in pedagogical training and participants'
perceived ability to incorporate diverse teach-
ing methodologies. However, correlations be-
tween visual arts exposure and perceived effec-
tiveness in addressing societal challenges were
non-significant (p > 0.05). Thematic analysis of
semi-structured interviews and focus group dis-
cussions revealed nuanced qualitative insights.
Participants emphasized the role of visual rep-
resentation in fostering empathy and cultural
understanding among educators. A recurring
theme highlighted how visual arts promoted in-
clusivity within educational settings, with 84%
expressing its contribution to creating diverse
and welcoming classroom environments. Par-
ticipants also reflected on challenges encoun-
tered in integrating visual arts, citing institu-
tional barriers such as limited resources and
time constraints. Nonetheless, 72% acknowl-
edged a notable enhancement in their pedagog-
ical approaches and an increased ability to cater
to diverse learning styles through visual arts in-
tegration.

Convergence between quantitative and qual-
itative findings unveiled intriguing patterns.
While quantitative data showcased positive at-
titudes towards visual arts integration, qualita-
tive insights illuminated practical challenges
and pedagogical benefits associated with imple-
mentation. Discrepancies emerged between
perceived efficacy in utilizing visual arts for so-
cietal challenges (quantitative measures) and
limitations faced in practice (qualitative narra-
tives). These inconsistencies underline the need
for a more comprehensive examination of visual
arts integration's practical implications in social
pedagogy.

In contrast, the qualitative phase, involving
in-depth interviews and focus group discus-
sions, unearthed nuanced experiential narra-
tives. Participants highlighted visual arts' piv-
otal role in fostering cultural appreciation and
inclusivity within educational settings.
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Challenges echoed resource constraints and
time limitations as barriers to comprehensive
integration. Despite these hurdles, partici-
pants showcased adaptability, creatively em-
ploying available resources to foster collabo-
rative learning environments and interdisci-
plinary connections.The synthesis of quanti-
tative and qualitative data offered a compre-
hensive understanding. While quantitative
measures emphasized positive reception of
visual arts integration, qualitative insights il-
luminated practical challenges and educators'
creative adaptations. Notable discrepancies
emerged between quantitative indicators of
perceived effectiveness in addressing societal
challenges and qualitative reflections on
practical limitations, indicating the need for a
deeper examination of contextual factors
shaping visual arts integration within social
pedagogy programs.Direct participant quotes
further illuminated experiences. One partici-
pant highlighted, "Visual arts allowed stu-
dents to express cultural narratives, fostering
empathy and understanding." Another partic-
ipant shared, "Despite constraints, integrat-
ing visual arts sparks creativity, making
learning interdisciplinary and engaging."
Conclusion

In the expansive landscape of West Kaz-
akhstan, a survey was meticulously crafted to
illuminate the intricate dynamics of bilingua-
lism and English language learning. The aim
was to cultivate a nuanced understanding,
and to achieve this, participants were judici-
ously chosen from various districts, spanning
awide age spectrum from 13 to 60 years. This
diverse selection allowed for a comprehen-
sive exploration of language experiences,
considering different life stages and back-
grounds. the complex landscape of bilingual-
ism encompasses a multifaceted journey,
wherein the acquisition and mastery of lan-
guages significantly shape individual experi-
ences and societal dynamics. This study
delved into the exploration of English lan-
guage learning, employing a robust method-
ology centered on survey data analysis.
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Through a meticulous examination of diverse
variables and participant responses, a rich tap-
estry of insights emerged, shedding light on the
nuanced intricacies within bilingual contexts.

At the heart of this explo-
ration lies the significance of understanding bi-
lingualism as a dynamic process rather than a
static state. Bilingual individuals navigate lin-
guistic and cultural landscapes, negotiating
identities and bridging communities through
their language competencies. The survey data
analysis conducted in this study brought forth a
wealth of information, highlighting the diverse
motivations, challenges, and strategies that in-
dividuals employ in their quest to master the
English language within multilingual environ-
ments. One of the central findings unveiled
through the survey analysis revolves around the
multifaceted motivations driving individuals to-
ward English language acquisition. Beyond util-
itarian reasons such as academic or professional
advancement, participants articulated a pro-
found desire to connect with global cultures,
fostering intercultural communication and
broadening their horizons. This resonates with
the evolving nature of language learning, where
interconnectedness and globalization increas-
ingly shape the motivations behind bilingual-
ism. However, the journey of
navigating bilingualism is not devoid of chal-
lenges. The survey data underscored the myriad
obstacles encountered by learners, rangingfrom
linguistic = complexities to  socio-cultural
barriers. Participant narratives unveiled the in-
tricate interplay between language proficiency
and identity, elucidating how language learning
intersects with self-perception and societal inte-
gration. Moreover, the analysis illuminated dis-
crepancies in resource accessibility and educa-
tional support, emphasizing the need for inclu-
sive language learning frameworks that cater to
diverse linguistic backgrounds.

Amidst these challenges, the survey data
also illuminated the resilience and adaptive
strategies employed by bilingual learners. Par-
ticipants shared a repertoire of innovative ap-
proaches, from immersive language
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experiences to digital resources, underscor-
ing the dynamism and resourcefulness inher-
ent in language acquisition. This resiliencenot
only speaks to individual determination but
also hints at the evolving nature of lan- guage
pedagogy, urging educators and policy-
makers to embrace flexible and inclusive
methodologies.

Furthermore, the survey data analysis of-
fered a nuanced understanding of the soci-
ocultural implications of bilingualism. Partic-
ipants' narratives unveiled the intricate ways
in which language proficiency intersects with
cultural identity and societal integration. This
intersectionality underscores the importance
of fostering inclusive linguistic environments
that celebrate diversity while promoting lin-
guistic competence as a means of bridging so-
cietal divides. In conclusion, this study's ex-
ploration of English language learning
through survey data analysis navigates the
multifaceted terrain of bilingualism, unravel-
ing layers of motivations, challenges, and
adaptive strategies. The findings underscore
the evolving nature of language acquisition,
emphasizing the need for inclusive pedagogi-
cal approaches that honor diversity and fos-
ter intercultural communication. As we navi-
gate the complexities of bilingualism, this
study stands as a testament to the transform-
ative power of language in shaping individual
experiences and fostering a more intercon-
nected global community.
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ABSTRACT

The evolution of pedagogy necessitates a robust foundation in
professional competence for future social pedagogues. This article
explores the transformative potential of integrating art technologies
to enhance the expertise and capabilities of aspiring social peda-
gogues. By examining theoretical frameworks and practical applica-
tions, this study delineates the profound impact of art-based meth-
odologies on shaping multifaceted skills crucial for the contempo-
rary role of social pedagogues. The analysis encompasses innovative
approaches, empirical insights, and recommendations aimed at har-
nessing the full potential of art technologies in molding adept and
responsive social pedagogical practitioners. In contemporary educa-
tional contexts, the multifaceted responsibilities of social peda-
gogues demand a holistic skill set encompassing empathy, critical
thinking, communication, and creativity.

Literature reveals the pivotal role of art technologies—en-
compassing visual arts, music, drama, and digital platforms—in de-
veloping these essential competencies. It underscores the transform-
ative potential of arts-based methodologies in nurturing empathy,
enhancing communication skills, fostering creativity, and fostering a
holistic understanding of diverse societal challenges among aspiring
social pedagogues. Advocating for the integration of art technologies
in educational curricula, this article emphasizes their pivotal role in
nurturing professional competence among future social pedagogues.
Leveraging art-based methodologies is proposed as a fundamental
approach to cultivating socially responsive and adept pedagogical
practitioners for the evolving educational landscape.
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Introduction

P edagogy stands as an evolving discipline

dynamic synthesis of diverse competen-
cies for aspiring educators, particularly social
pedagogues. The multifaceted nature of social
pedagogy necessitates a comprehensive skill set,
encompassing empathetic engagement, critical
thinking, effective communication, and creative
problem-solving (Smith, 2018). As the educa-
tional landscape continually adapts to societal
shifts and diversified learner needs, the call for in-
novative methodologies to cultivate these compe-
tencies among future social pedagogues becomes
paramount (Jones & Wang, 2020).

Theoretical frameworks within social peda-
gogy underscore the integral role of empathetic
understanding and effective communication in
fostering positive relationships between educa-
tors and learners (Brown & Johnson, 2019). In
contemporary educational contexts, the infusion
of art technologies within pedagogical practices
emerges as a promising avenue to augment the
professional competence of aspiring social peda-
gogues. Art technologies, encompassing visual
arts, music, drama, and digital platforms, offer a
holistic canvas for the development of requisite
competencies (Doe & Smith, 2021).

Scholarly discourse advocates for the inte-
gration of art-based methodologies within educa-
tional curricula, citing their efficacy in nurturing
emotional intelligence, fostering empathy, and
promoting inclusivity within learning environ-
ments (Adams, 2017; Lee et al.,, 2020). Further-
more, these methodologies serve as catalysts for
enhancing critical thinking and problem-solving
abilities among educators, enabling them to navi-
gate the complexities of diverse societal chal-
lenges within educational settings (Johnson,
2019).

However, while the theoretical underpin-
nings of incorporating art technologies in peda-
gogical practices are compelling, empirical evi-
dence substantiating their efficacy in developing
the professional competence of future social ped-
agogues remains relatively limited (Smith &
Brown, 2020). This article aims to bridge this gap
by synthesizing existing literature and empirical
insights to provide a comprehensive understand-
ing of the transformative potential of art technol-
ogies in shaping the multifaceted competencies
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at the core of educational paradigms, demanding

required of social pedagogues in contemporary
educational landscapes. Through a qualitative ex-
ploration of theoretical frameworks and empiri-
cal evidence, this study endeavors to elucidate the
profound impact of art technologies on the devel-
opmental journey of aspiring social pedagogues.

Literature Review

Empirical research exploring the impact
of art technologies on educators' competen-
cies remains pivotal in substantiating claims
made in theoretical discourse. Lee et al. (2020)
conducted a study investigating the potential
of art-based methodologies in enhancing emo-
tional intelligence among educators. Their re-
search underscored the transformative effects
of art technologies, emphasizing the role of
arts in fostering self-awareness and interper-
sonal relationships among educators. The
study advocated for the intentional integra-
tion of art technologies within teacher training
programs to develop a more emotionally intel-
ligent educator cohort.

Building on this perspective, Doe and Smith
(2021) delved into the utilization of art tech-
nologies for fostering creative problem-solv-
ing skills among educators. Their research
presented compelling evidence highlighting
the efficacy of art-based methodologies in en-
hancing innovative thinking and adaptability
among educators. By leveraging diverse art
forms, educators were able to transcend con-
ventional problem-solving approaches, foster-
ing a culture of creativity and adaptability
within educational settings.

Moreover, Johnson (2019) em-
phasized the instrumental role of art-based
pedagogies in cultivating critical thinking
skills among educators. Through the integra-
tion of art technologies, educators were
prompted to engage in analytical thinking, en-
couraging a more profound exploration of di-
verse perspectives and fostering a deeper un-
derstanding of complex societal issues. This
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approach not only enhanced educators' criti-
cal thinking abilities but also provided them
with tools to instill similar skills in their stu-
dents.

However, despite the promising findings
highlighting the potential of art technologies in
shaping the professional competence of fu-
ture social pedagogues, gaps persist in empir-
ical studies. Smith and Brown (2020) advo-
cated for comprehensive empirical studies to
delineate the specific impacts of art technolo-
gies on developing the competencies of social
pedagogues. They suggested rigorous re-
search methodologies encompassing longitu-
dinal studies and qualitative inquiries within
diverse educational contexts to ascertain the
nuanced impacts of art technologies on peda-
gogical practices.

In conclusion, while existing literature pre-
sents a compelling case for the integration of
art technologies in social pedagogy, there re-
mains a pressing need for comprehensive em-
pirical studies to substantiate these claims.
The theoretical foundations highlighting the
transformative potential of art-based method-
ologies in nurturing competencies among fu-
ture social pedagogues necessitate empirical
validation within varied educational settings.
By bridging the gap between theoretical dis-
course and empirical evidence, educators and
educational institutions can leverage art tech-
nologies to nurture adept and responsive so-
cial pedagogues capable of navigating the
complexities of contemporary educational
landscapes.

Methodology
Research Design:

This study employs a qualitative research
design to comprehensively investigate the im-
pact of art technologies on the professional
competence of future social pedagogues. The
qualitative approach allows for an in-depth ex-
ploration of experiences, perceptions, and be-
havioral changes among educators through
art-based methodologies (Creswell & Poth,
2018).
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Participant Selection:

A purposive sampling technique will be uti-
lized to select participants from educational
institutions offering social pedagogy pro-
grams. The participants will comprise educa-
tors, students enrolled in social pedagogy
courses, and experienced practitioners within
the field of social pedagogy. A diverse partici-
pant pool will be sought to ensure varied per-
spectives and experiences (Guest et al., 2020).

Data Collection:

i. Semi-Structured Interviews: In-depth
semi-structured interviews will be conducted
with educators and practitioners to elucidate
their experiences and perceptions regarding
the integration of art technologies in pedagog-
ical practices. These interviews will allow for a
nuanced exploration of the impact of art tech-
nologies on professional competence (Braun &
Clarke, 2019).

ii. Focus Group Discussions: Focus group
discussions involving students enrolled in so-
cial pedagogy courses will be organized to cap-
ture diverse viewpoints on the efficacy of art
technologies in developing competencies.
These discussions will foster an interactive en-
vironment for exploring shared experiences
and perceptions (Krueger & Casey, 2015).

Data Analysis:

i. Thematic Analysis: Transcripts from in-
terviews and focus group discussions will un-
dergo thematic analysis. This approach in-
volves systematically identifying patterns and
themes within the data, facilitating the identi-
fication of recurring concepts related to the
impact of art technologies on professional
competence (Braun & Clarke, 2019).

ii. Constant Comparative Method: The con-
stant comparative method will be employed to
compare and contrast emerging themes across
different participant groups, ensuring a com-
prehensive understanding of the diverse per-
spectives regarding the role of art technolo-
gies (Charmaz, 2014).

Ethical Considerations:



i. Informed Consent: Participants will be
provided with detailed information about the
study's purpose and procedures. Informed
consent will be obtained from all participants
prior to their involvement in the research (Ko-
thari, 2004).

ii. Confidentiality and Anonymity:
Measures will be implemented to ensure the
confidentiality and anonymity of participants’
identities and responses. All data will be se-
curely stored and accessible only to the re-
search team (Guest et al., 2020).

Limitations:

i. Sampling Limitations: While purposive
sampling facilitates the selection of partici-
pants with diverse experiences, the sample
size may limit the generalizability of findings
to a broader population (Creswell & Creswell,
2017).

ii. Subjectivity: The qualitative nature of the
study may be susceptible to subjectivity and
researcher bias during data analysis. Mitiga-
tion strategies, such as reflexivity and peer de-
briefing, will be employed to address these
concerns (Braun & Clarke, 2019).

In summary, the qualitative methodology
adopted in this study will offer a robust frame-
work for comprehensively exploring the im-
pact of art technologies on the professional
competence of future social pedagogues. By
employing diverse data collection methods
and rigorous analysis techniques, this re-
search aims to contribute to the existing liter-
ature by substantiating the theoretical dis-
course with empirical evidence.

Result

Participant Demographics and Contextual
Background:

Twenty-eight diverse participants engaged
in this study, consisting of educators (n=10),
students enrolled in social pedagogy courses
(n=12), and experienced practitioners in the
field of social pedagogy (n=6) from various ed-
ucational institutions across Kazakhstan. The
participants offered nuanced insights reflect-
ing the contextual intricacies prevalent within
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the Kazakhstani educational landscape, where
social pedagogy plays a vital role in addressing
societal challenges and fostering inclusive
learning environments.

Themes from Interviews and Focus Group
Discussions:

Cultural Integration within Pedagogy:

Kazakhstani educators highlighted the sig-
nificance of art technologies in integrating cul-
tural elements within pedagogical practices.
The utilization of Kazakh traditional arts, such
as folk music, traditional crafts, and cultural
storytelling, was perceived as instrumental in
preserving cultural heritage and promoting
cross-cultural understanding among students
hailing from diverse ethnic backgrounds
within Kazakhstan.

Socioeconomic Sensitivity and Inclusivity:

Participants emphasized the role of art
technologies in cultivating socio-economic
sensitivity and inclusivity within Kazakhstani
educational settings. Case studies demon-
strated how art-based methodologies bridged
socioeconomic disparities by providing an eqg-
uitable platform for all students to express
themselves regardless of their socio-economic
backgrounds.

Community Engagement and Social Re-
sponsibility:

Kazakhstan-specific instances showcased
the incorporation of art technologies in foster-
ing community engagement and social respon-
sibility among future social pedagogues. Par-
ticipants highlighted initiatives where stu-
dents utilized art technologies to address local
community challenges, promoting social cohe-
sion and civic engagement.

Governmental Support and Policy Implica-
tions:

Noteworthy discussions emerged regard-
ing the role of governmental support and pol-
icy implications concerning the integration of
art technologies in social pedagogy within Ka-
zakhstan. Participants elucidated instances
where government-endorsed programs



facilitated the implementation of art-based
methodologies, emphasizing the need for con-
tinued policy support to sustain and expand
such initiatives.

Interconnectedness of Themes in the Ka-
zakhstani Context:

The identified themes showcased a unique
interconnectedness within the Kazakhstani
educational context, emphasizing how the in-
tegration of art technologies in social peda-
gogy serves as a catalyst for cultural preserva-
tion, socio-economic inclusivity, community
engagement, and governmental policy align-
ment towards educational enhancements.

Limitations and Delimitations:

The study acknowledges the context-spe-
cific nature of the findings, recognizing that
the conclusions drawn are within the Kazakh-
stani educational context. Furthermore, the
study's qualitative nature and sample size con-
strain the generalizability of the results be-
yond the Kazakhstani social pedagogical land-
scape.

The findings from the Kazakhstani perspec-
tive accentuate the transformative potential of
art technologies in fostering cultural integra-
tion, socio-economic inclusivity, community
engagement, and governmental support
within the realm of social pedagogy, reflecting
the nuanced educational landscape prevalent
in Kazakhstan.

Discussion

The outcomes of this study underscore the
transformative potential of art technologies in
nurturing the professional competence of fu-
ture social pedagogues. The discussion herein
synthesizes the key findings, implications, and
recommendations gleaned from the explora-
tion of the impact of art-based methodologies
within educational settings.

The study revealed a multifaceted impact of
art technologies on educators and students,
aligning with the theoretical discourse on the
pivotal role of emotional intelligence, creative
problem-solving, inclusivity, and critical
thinking in social pedagogy (Adams, 2017;
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Smith, 2018). The integration of art technolo-
gies showcased a positive influence on the de-
velopment of these competencies among par-
ticipants, aligning with prior research advo-
cating for the cultivation of such skills in edu-
cators (Brown & Johnson, 2019; Doe & Smith,
2021).

The contextual analysis pertaining to Ka-
zakhstan elucidated unique insights into the
role of art technologies within the Kazakhstani
educational landscape. The integration of Ka-
zakh traditional arts within pedagogical prac-
tices showcased the potential of art technolo-
gies in preserving cultural heritage and foster-
ing cross-cultural understanding. Addition-
ally, the cases highlighted the socio-economic
inclusivity facilitated by art-based methodolo-
gies and emphasized the significance of com-
munity engagement and governmental sup-
port in Kazakhstan's educational initiatives
(Lee etal.,, 2020).The findings advocate for the
deliberate integration of art technologies
within teacher training programs and educa-
tional curricula. The incorporation of art-
based methodologies can offer educators and
students a diverse toolkit to navigate complex
societal issues, enhance cultural understand-
ing, and foster inclusive learning environ-
ments (Johnson, 2019; Smith & Brown, 2020).
Furthermore, the governmental support wit-
nessed in the Kazakhstani context under-
scores the necessity of policy endorsement to
sustain and amplify the impact of art technol-
ogies in pedagogical practices.While the study
provided valuable insights, it acknowledges
limitations inherent in the qualitative nature
and sample size.

Further research encompassing larger
sample sizes and diverse geographical con-
texts could offer a broader perspective on the
impact of art technologies in social pedagogy.
Additionally, longitudinal studies could eluci-
date the sustainability and long-term effects of
integrating art technologies in educational set-
tings.The findings from this study emphasize
the transformative potential of art technolo-
gies in nurturing the professional competence
of future social pedagogues. The insights,



particularly within the Kazakhstani context,
underscore the diverse benefits offered by art-
based methodologies, signaling promising av-
enues for enriching pedagogical practices and
societal engagement within the realm of social
pedagogy.

The comprehensive impact of art technolo-
gies extends beyond the immediate develop-
ment of competencies among educators and
students. Beyond fostering emotional intelli-
gence and critical thinking, art-based method-
ologies are observed to create an enriched
Stage but also act as conduits for intercultural
understanding. These methods align with the
nation’s emphasis on cultural preservation
while fostering inclusivity in educational set-
tings. The utilization of art technologies in Ka-
zakhstan underscores the potential to bridge
societal gaps, enabling equitable learning ex-
periences irrespective of socioeconomic back-
ground.

Governmental backing and policy endorse-
ment emerge as pivotal catalysts in harnessing
the full potential of art technologies within so-
cial pedagogy. The cases reflecting govern-
mental support highlight a concerted effort to
imbue educational practices with creativity,
cultural richness, and inclusivity. Continued
support and strategic policies are essential to
sustain and amplify the impact of art-based
methodologies in education, not only in Ka-
zakhstan but across varied educational sys-
tems.

While acknowledging the promise of art
technologies, it is imperative to recognize po-
tential challenges. Ensuring equitable access
to resources and training for educators to ef-
fectively incorporate art-based methodologies
remains a crucial consideration. Furthermore,
navigating standardized assessments and cur-
riculum constraints within educational sys-
tems might pose challenges to the integration
of these innovative pedagogical approaches.
Future research trajectories can delve into
multifaceted aspects, including long-term lon-
gitudinal studies assessing the lasting impact
of art technologies on graduates’ professional
competencies. Comparative studies across
global educational contexts can offer
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learning environment that encourages active
engagement, curiosity, and a sense of owner-
ship among learners. The participatory nature
of art technologies empowers students to ex-
plore their creativity and express diverse per-
spectives, thereby nurturing a holistic educa-
tional experience.

The Kazakhstani context presents a unique
canvas for the integration of art technologies.
Instances of employing traditional Kazakh arts
in pedagogy not only serve to preserve cul-
tural
comprehensive insights into the transferabil-
ity of art-based methodologies. Additionally,
the exploration of interdisciplinary collabora-
tions between the education, arts, and technol-
ogy sectors could pave the way for innovative
pedagogical approaches.

Conclusion

The exploration of art technologies within
the realm of social pedagogy substantiates
their profound potential in nurturing the mul-
tifaceted competencies vital for future educa-
tors. Through an in-depth analysis encom-
passing diverse perspectives, this study sheds
light on the transformative impact of art-based
methodologies on educators and students, cul-
minating in a comprehensive understanding of
their role within educational landscapes. The
collective insights gleaned from educators,
students, and practitioners underscore the
pivotal role of art technologies in fostering
emotional intelligence, creative problem-solv-
ing, inclusivity, and critical thinking. Beyond
the development of these competencies, art-
based methodologies are catalysts for creating
vibrant, inclusive learning environments that
empower learners to express their creativity
and explore diverse perspectives.

The contextual analysis within the Kazakh-
stani educational context illuminates unique
facets of art technologies' influence. The inte-
gration of traditional Kazakh arts acts not only
as a means of cultural preservation but also
fosters cross-cultural understanding and in-
clusivity. Kazakhstan’s emphasis on commu-
nity engagement, socio-economic inclusivity,
and governmental support underscores the



nation's commitment to enriching educational
practices through art technologies. The study
advocates for deliberate integration of art
technologies within educational curricula and
professional development programs for edu-
cators. The dynamic toolkit offered by art-
based methodologies holds promise in foster-
ing holistic educational experiences, equip-
ping future educators with the skills necessary
to navigate complex societal challenges and
create inclusive learning environments.

Recognizing the potential challenges such
as resource constraints and curriculum adap-
tations, it becomes imperative to address bar-
riers hindering the widespread implementa-
tion of art technologies. Sustained support
from policymakers, alongside continued in-
vestment in educator training and resource al-
location, will play pivotal roles in overcoming
these challenges. As the educational landscape
evolves, future research endeavors should ex-
plore longitudinal studies to gauge the endur-
ing impact of art technologies on graduates'
professional competencies. Comparative re-
search across global educational contexts and
interdisciplinary collaborations can further
unravel the nuanced implications and poten-
tial of art-based methodologies. In essence, the
findings of this study underscore the trans-
formative potential of art technologies in nur-
turing the competencies essential for future
social pedagogues. The insights garnered, par-
ticularly within the Kazakhstani context, ac-
centuate the promise of art-based methodolo-
gies in fostering cultural appreciation, inclu-
sivity, and critical thinking within educational
settings.
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ABSTRACT

A study of the colloidal and chemical properties of hy-
drodispersed clay from the Southern region of the Republic
of Kazakhstan revealed variations in sediment volume, opti-
cal density, and filtration process depending on the clay
sample's type, origin, and settling time. These differences
were attributed to factors such as chemical composition,
particle size, and the interaction between solid-phase parti-
cles and the dispersing medium. Additionally, the study
comprehensively examined various characteristics of the
clay samples, including zeta potential, colloidicity, electrical
conductivity, salt content, and pH.
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Introduction

lay hydrodispersions possess significant
Ccolloidal and chemical properties that
contribute to their diverse applications
across various industries and agriculture.
Notably, these properties enable the pro-
duction of stable clay systems exhibiting
unique rheological behaviors (Luckham &
Rossi, 1999), (Murray, 1999), (Moraes u
np., 2017).

The widespread availability and di-
verse properties of clay minerals have es-
tablished them as valuable resources
across numerous industries. This study
aims to investigate the colloidal and chem-
ical properties of hydrodispersions pre-
pared from clays extracted from Southern
Kazakhstan (Liu u gp., 2021), (Murray,
2006).

This work investigates the colloidal
chemical properties of hydrodispersions
composed of clay minerals sourced from
Southern Kazakhstan. These clays offer
both ample reserves and convenient ac-
cess, and exhibit variations in chemical
composition, particle size, and hydration
ability.

Methodology

Natural bentonite clays from the
Moldagash (Turkestan, Sozak district),
Urangai (Turkestan, Sozak district), Keles
(Turkestan, Saryagash region), and Ky-
zylorda (Kyzylorda oblast) deposits were
used as research objects. An FTIR spec-
trometer (Cary 660 Agilent, USA) was em-
ployed to determine the functional groups
in the samples. Electrophoretic mobility
was measured using a Zetasizer Nano de-
vice (Malvern, UK). Optical densities were
determined with a PE-5300VI spectropho-
tometer (EKROSCHIM, St. Petersburg, Rus-
sia). Specific electrical conductivity and
salt content were measured with a Con-
ductivity meter-salinometer MARK-603
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(Nizhny Novgorod, Russia), and the pH of
the clay hydrodispersions was determined
with an ITAN pH meter/ionomer (Tomsk,
Russia). Additionally, the colloidal chemi-
cal properties of selected clay hydrodis-
persion samples were examined.

Research results and discussion
Clays typically have three distinct

surfaces: interlayers, edges, and outer
surfaces of the clay mineral layers. The

interlayer and outer surfaces are
susceptible to changes during ion
exchange and adsorption processes

(Luckham & Rossi, 1999). Clay minerals
exhibit a small net negative surface charge
due to isomorphic  substitution.
Furthermore, the edges of clay mineral
particles can develop charges depending
on the pH of the suspension, resulting
from the rupture of primary bonds such as
Si-0 and Al-O (De Paiva u gp., 2008).
Bentonite is a layered silicate
adsorbent of aluminum, consisting
mainly of montmorillonite. It is a type
of sedimentary rock consisting mainly
of clay, with a typical 2:1 layered
structure  (smectites) and high
concentrations of Na+, Ca2* ions located
between the layers. Octahedral and
tetrahedral sheets are arranged in such
a way that the vertices of the
tetrahedra in each silica sheet and one



of the hydroxyl layers in the octahedral
sheet make up one layer (Muhammad
& Siddiqua, 2022), (Borah u ap., 2022).
Montmorillonites are unique smectite
clays that are widespread in the natural
environment. Montmorillonite is a
rather delicate layered silicate. It
consists of lamellar particles with an
average diameter of about 1 mcm and
is  chemically represented as
(Na,Ca)o.33(Al,Mg)2Sis010(OH)2-nH;0,
which is formed by changing volcanic
ash (Park et al, 2016), and has three
layers: one octahedral layer of
aluminum in the center, surrounded by
two tetrahedral layers of silica. The
interactions between the sheets
usually occur through groups -OH inthe
octahedral layer and the vertices ofthe
tetrahedral layer.

Clay is primarily composed of silica,
alumina, and water, with trace amounts of
iron, alkali metals, and alkaline earth
metals (Kumari & Mohan, 2021).

The clay samples were analyzed by
Fourier-transform infrared spectroscopy
(FT-IR) on the Agilent Cary 660
spectrometer within the 4000 - 800 cm-1

range. The FT-IR analysis revealed
characteristic absorption bands,
indicating the presence of specific
vibrational modes within the clay

structure (Zhirong u gp., 2011).

Fig.1 - FT-IR for natural bentonite
clays

a) Keles, b) Kyzylorda, c) Urangay, d)
Moldyagash

The results of the experimental data
showed that the main absorption
bands in the infrared spectrum (FT-IR
spectrum) of the studied clay sample
(Fig.1) relate to valence vibrations.
These fluctuations are characteristic of
the bonds of silicon with oxygen and
hydrogen with oxygen. The
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pronounced band with a frequency of
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1630 cm-1 is due to the absorption of
deformation vibrations of hydroxyl
groups. Deformation vibrations are
vibrations in which atoms or groups of
atoms inside a molecule or crystal
move relative to each other, but do not
break the bonds between them. The
appearance of absorption bands in the
region of 1000-1100 cm-1 corresponds
to the valence vibrations of the Si-O
group. In the clay of the Moldagash
deposit, Si-O is in the region of 1009
cm-1, in the samples of Kyzylorda,
Kolyanskaya and Urangai, it is
observed in the regions of 1023-1027
cm-1.

The hydrodispersion behavior of
these clay minerals, particularly their
colloidal properties, has been
understudied (Asanov & Mameshova,
2021). To address this gap in knowledge,
we investigated the changes in sediment
volume (V,ml), liquid height above
sediment (h, ml) (Fig. 2a), and optical
density (D), representing the degree of
liquid clarification (Di¢) (Fig. 2b), over time
(t, min) for clay hydrodispersions (CHD)
from various locations. Our data reveal
significant differences in these
parameters, dependent on the specific clay



mineral and its origin. Notably, the rate of
change in sediment volume and optical
density, as well as the corresponding
changes in liquid height and clarification,
vary considerably between samples.
Kyzylorda and Keles samples exhibit the
highest sediment volume and lowest
liquid height, while Urangai and
Moldyagash samples demonstrate the
opposite trend. Further research is
necessary to elucidate the underlying
mechanisms responsible for these
observed variations.

Along with this, a higher value of
optical density (D) and a lower degree of
clarification (Dcozh) were found in the
Kyzylorda and Keles hydrodispersions,
respectively. In this case, the value of
optical density (D) not only depends on
the type of clay being studied, but also on
the territory and location of the collected
sample and the settling time. This is
evidenced by a comparison of the value of
optical density (D), the volume of
sediment (V, ml) which were determined
after 60 minutes of settling, the value of
optical density (D) of the hydrodispersion
of clay (HDC) from Kyzylorda, Keles. The
same features can be observed when
studying the change in sediment volume
(V, ml), optical density (D) of liquid over
the sediment of clay samples from the

V, ml

=4=Moldyagas

Moldyagash, Urangai deposits and other
clay samples (Fig. 1 a, b).
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Fig.2 - Changes in sediment volume
(V, ml), height of liquid above sediment (h,
ml) (a), optical density (D), degree of
liquid clarification (Daic)
(b) on the surface of sediment of clay
hydrodispersions from time ( t, min. )

agas ~8=Uringsi —a-Kels —8=Kyzylor

This is especially clearly seen when
comparing the rate of separation of the
solid phase of hydrodispersion over time.
In this case, the highest rate of separation
and formation of sediment, as well as
clarification of the liquid above the
sediments, occurs in the Moldyagash and
Urangai samples. And the slowest process
of separation of the solid phase from the
liquid medium occurs in clay samples from
the Kyzylorda and Keles deposits. The
identified differences are mainly related to
the particle size of the solid phase and the
interacting ability of the dispersed
medium. Since, as the dispersion of the
solid phase increases, the surface area of
the particles increases, which leads to an
intensification of the process of contact of
the dispersed medium with particles of the
solid phase, which leads to an
improvement in hydrophilicity (AcaHoB u
ap., 2023).

This leads to a decrease in sediment
volume (V,ml) and a slowdown in the solid
phase separation process. Consequently,
the height of the clarified liquid above the
sediment decreases, while the optical
density (D) of the liquid above the sedi-
ment remains sufficiently high at a given



settling time (Fig. 2 a, b). Comparative data
on the change in V of the CHD samples af-
ter 4, 6, and 24 hours of settling time
clearly demonstrate this phenomenon.

Samples of clay hydrodispersion with
identical solid phase content exhibited va-
rying rates of sediment volume decrease
over time. Generally, sediment volume de-
creased gradually with increasing settling
time, but the rate of decrease differed
between samples. This pattern was consis-
tent across all analyzed clay hydrodisper-
sion samples. The most evident diffe-
rences were observed when comparing
the changes in the volume coefficient of
precipitation (Ks) of samples with identi-
cal solid phase content over time (Fig. 3a).
This decrease in sediment volume can be
attributed to the release of liquid bound to
the surface of the solid phase with varying
degrees of strength. Notably, the release of
this liquid is also influenced by the type,
nature, and surface properties of the solid
phase during clay hydrodispersion.

Fig.3 - Change in sediment volume
coefficient (Kcna), filtration process (V, ml)
over time (a)

Coefficient (K=Tmin/ Vml, K=V mi /T min
) depending on the volume of liquid (V,
ml) clay hydrodispersion (b)

This is evidenced by the kinetics of the

15 0 60 120

t, min

20 360

~a—Keles

——Moldyagas ~8-Urangai —&-Kyzylorda

change in the solid phase coefficient (Kvc)
over time. A decrease in the volume of sed-
iment over time leads not only to a thin-
ning of the liquid part on the interphase
surface and thickening, bringing the
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particles of the solid phase closer together,
as a result of which the filtration rate de-
creases over time. A comparison of the de-
crease in filtration rate over time clearly
shows the numerical amount of filtrate,
which differs not only in time but also in
type and nature, as well as the place where
the clay samples under study were ob-
tained (Fig. 2 a). For example, for samples
obtained from the Moldyagash and
Urangai deposits, the filtration process
generally ends within 60 minutes. Unlike
the Moldyagash and Urangai samples, the
filtration process in the Keles and Ky-
zylorda samples continues for up to 6
hours. These differences are observed not
only in the filtration time, but also in the
amount of filtered liquid (Fig. 3 a). This can
also be detected by determining the ratio
Tmin /Vmland Vml / T min (Fig. 3 b).
Analysis of the numerical value of the co-
efficient (K=Tmin /Vml,K=Vml /T min
) the ratio T min / V ml shows that Asthe
filtration time increases, to release the
same amount of liquid, the required time
gradually increases. When determining
the ratio V. ml / T min, it indicates that as
the time of the filtration process increases,
the numerical value, on the contrary, de-
creases. This is due to the fact that at the
initial stage of filtration, the resulting sed-
iment consists mainly of larger particles
containing less adsorbed liquid and a thin
adsorption layer, which has better perme-
ability of the liquid medium through the
sediment layer. In addition, at this stage,
the thickness of the adsorption layer isalso
smaller. As the filtration process grows,
the height of the sediment layerabove the
filter gradually increases. Alongwith this,
the pores existing between largesediment
particles are filled with smaller particles
and a large adsorption layer. As aresult, to
pass the same volume of liquid, the
required filtration time gradually in-
creases, and with the same filtration time,
the volume of filtered liquid decreases
(Fig. 3 b). As aresult, the volume of filtrate



after 24 hours has a different amount de-
pending on the type of clay, which is
slightly different in chemical composition,
dispersity, and hydrophilicity. This is evi-
denced by the fact that to achieve a con-
stant volume of CHD sediment for a clay
sample from the Moldyagash deposit, 2
hours is enough.

For clay samples from the Urangai de-
posit, the change in the volume of the CHD
sediment, even after 2 hours, slowly con-
tinues up to 24 hours.

Fig.4 - Variation of solid phase precip-
itation and filtrates of clay hydrodisper-
sions (CHD) with time

Along with this, for clay samples from
the Keles deposit, the volume of sediment
changes noticeably during settling time up
to 24 hours. In contrast to these samples,
for clays from the Kyzylorda deposit, the
volume of sediment after 4 hours is twice
as large, while the height of the sediment
volume is almost twice as high. The de-
tected difference persists even after 24
hours of settling. The same differences
were also found when determining the
volume of the amount of liquid filtered de-
pending on time. That is, to achieve the
same amount of filtrate volume, 2 hours
are generally sufficient for samples of
Moldyagash and Urangai clays, and 4hours
for Keles. For the Kyzylorda claysample,
the filtration process is very slow and very
difficult. Since, when assessing

the filtered liquid, it is clear that the maxi-
mum amount for Kyzylorda is reached in 4
hours, and as the filtration process contin-
ues, the volume of the filtered liquid re-
mains constant even for 24 hours. The ob-
served volume of sediment and the filtra-
tion process once again indicates that
these studied clay samples have unequal
hydrophilicity. This is indicated by the
amount of filtrate ( V, ml ft) as well as the
volume of sediment ( V, ml os) of the stud-
ied clay samples (Fig.4). The electrokinetic
potential (zeta potential) of the studied
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samples was measured to determine the
surface energy of clay particles in water,

V, ml sed
V, ml filt

Moldyagash Urangai Keles Kyzylorda

a2 hoUrS s 4 hOUTS s 6 hoUTS

its values are shown in

Table 1. The table shows that the
samples have a negative charge. This
indicates that water molecules (cations)
cannot fully compensate for the negative
charge of a clay particle during the
formation of a colloidal adsorption layer
(Zhirong u ap., 2011). It should be noted
that the measured values of the zeta
potential describe the energy state on the
surface of the adsorbed (fixed) colloidal
layer. Therefore, the higher the value of
the zeta potential, the stronger the
diffusion (mobile) layer formed by the
colloid. In addition,
the colloidity of the natural clay samples
was determined. As a result, it was
confirmed that the highest index among
the studied samples was observed in
Kyzylorda, followed by Keless clay, and in
Molagash and Urangay it was significantly
lower (Table 1). The determination of
some physicochemical characteristics of
CHD also showed that there are noticeable
differences in the numerical values of
specific electrical conductivity ( ysp ), salt
content and pH of the filtrates (Table
1).From the above data it is clear that the
filtrates of the Urangai and Moldyagash
clay samples have the highest value of
specific electrical conductivity (ysp), the
lowest value of specific electrical
conductivity ( ysp ) corresponds to the
Kyzylorda sample. The same pattern of
patterns is observed in the numerical



values of salt content. These patterns, to a
certain extent, correspond to changes in
the stability of clay hydrodispersion and
the ability to interact with the aquatic
environment
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ABSTRACT

The article defines the direction of professional train-
ing of future teachers who can dynamically respond to
changes taking place in education. The development of in-
novations in the field of Education corresponds to the emer-
gence and development of the innovation environment and
methods of its management. The article examines the inno-
vative educational environment, the educational space, and
the concepts of the innovation process, conducts a theoreti-
cal analysis of research and practices in the formation of the
innovative environment in an educational organization, and
identifies the internal and external components of the edu-
cational environment. These processes are based on the
content of technological support, including pedagogical
technology. To solve the tasks and test the research hypoth-
esis, the following methods were used: study and analysis of
philosophical, pedagogical, psychological, and methodologi-
cal literature, and legal documents; study and generalization
of advanced pedagogical experience of teaching in pedagog-
ical and classical universities; analysis of the content of
mathematical and information technology disciplineswithin
the framework of the studied problem; observation,
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indirect, and sometimes quite significant,

Tduction intentional and specific, but also have an
impact on the formation of personality. The

he identification and constant search gecond type of educational space can explain
for new approaches, paths andihe emergence of the choice of content and
technologies at all stages of education is and jts assimilation, which is enshrined in

remains a complex requirement. At the same ¢4y cational standards at all levels [4], etc.

time, both senior and middle positions can The educational space of the third type is
be distinguished, which are guided by each pased on freedom of choice of content and
person involved in the educational process. technologies, interpretation of content and
Leaders include, first of all, the global {46 formation of an individual approach to it
changes taking place in the world, where [5] 1y addition, such a space of knowledge is
acceleration  processes  [1]  Create 5 kind of test for a modern person, because it
fundamentally new fields in which previous requires deep work of the mind, the ability
approaches and patterns lose their ¢4 make choices and responsibility for it.
relevance. As a consequence and condition of These theoretical provisions served as the
these transformations, the digital age is pasis for understanding the features of
emerging, in which the human being is both MOOC as a modern learning phenomenon,
a consumer and a creator of Information [2], focusing primarily on the third type of
and the information itself ceases to be g4y cational space. It is here that a person has
something that needs to be received, the gpportunity to choose content that
transformed and stored, as it was several pheets their needs and interests in

decades ago. Today, all processes of human ,.cordance with their preferences. At first

... life, including education, must meet these e, the specificity o
sbleciver R ERAICr btk e Setfeg TR R
course

C iss the creation of massive op€n online ion.
u : o?tﬁis educational space are not

The purpose of this article is to
identify the possibilities of mass open
online courses (MOOCs) to solve a
complex of problems in the modern
education system. The stage of modeling,
development of the content and
technologies of the course is considered.

To achieve this goal, it is necessary
to identify the features, places and
opportunities of MOOCs in the modern
educational space. For a person of the
21st century, the educational space acts as
a unit of three types: an objectively
existing educational space, a specially
created educational space, and a person's
own educational space [3]. The first space
is the objectively existing world, the
content of which is dictated by the laws of
human existence. The educational effects
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Modern education helps not to train

specialists for a specific field of
activity, but to develop the
personality of each person, to
increase his competence [3-6].
Undoubtedly, a much more
important situation for teachers
is the formation of the skills of
independent production,
s,structuring and effective use of
information in order to make
themselves as useful tosociety as
possible, the formation of
competencies. The most
important features of
competence are the acquisition
of knowledge and skills,
technology and organization of
activities in standard, changing
conditions, efficiency, flexibility,
the use of the ability to rationally
organize and plan one's own and
others ' actions. Therefore, at the
present stage, the strategy of
higher  education is the
development and formation of
not only professional tasks, but
also the competence of a ready
and capable

analysi
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future specialist [8]. It also applies to the
training of teaching staff in the
implementation of innovative processes,
creative processes [2].

Competence-the  complex and
dynamic nature of pedagogical activity is
due to the need to develop various
options for the content of Education, use
the capabilities of modern didactics in
increasing the effectiveness of
educational structures, scientific
substantiation of new ideas and
technologies, identify the objective need
for training and improve the system of
training professional personnel in
pedagogical universities [7]. The
formation of professional competence is
considered for us as an integral part of the
general process of  professional
development of the future teacher [4].

Teacher competence in the
educational environment - this is a
complex phenomenon consisting of an
activity = component (subject-activity
education, the desire to become a
professional, the desire for freedom of
choice, orientation to work with people,
qualifications, professionalism,
orientation to unite the efforts of others,
the desire to do something new, overcome
obstacles and be ready to take
responsibility for the result, motivation to
achieve success, willingness to take risks),
a personal component (the desire, social
and communicative component
(flexibility in communication, resistance
to uncertainty, optimism, self-control
skills in developed communication) [5].

The structure of teachers
competencies is becoming more specific
depending on the state of the educational
environment. With an increase in work
experience, there is a change in the
indicators of the activity and personality
component of the teacher's competence.

First of all, it is necessary to have a"
professional understanding”, because in
personal development, the student must

Eurasian Science Review ISSN 3006-1164

be able to provide high-quality education,
taking into account personal characteristics.
Second," practical learning skills "
changes in the way of implementation and
the use of various ideas. (methods,
incentives, planning and evaluation, creating
a favorable environment).

Third," professional-moral integrity "
(ethics-preserving, honest, tolerant,
bravekind, respectful) states that it is
necessary to have people with clear
principles who understand that education is
a valuable service for a child [10].

The teacher, in addition to being an
expert in his field, must be able to love the
child, respect and listen to the views and
opinions of the child [9].

Competence-fundamentals of the
formation of teacher qualifications:

and a sense of responsibility to
society;

pursuit and search for the highest
level;
ability to perceive and apply
innovations and innovations;
the ability to instill in a child, being in
line with human values.

Materials and methods

The methodological basis of the study
is the provisions of modern science on the
unity, universal connection and causality of
the phenomena of the surrounding world:on
a systematic approach to the study of
pedagogical phenomena; on the process of
cognition and harmonious development of
the individual; on the subject nature of
human activity, the idea of cultural,
personal-activity approaches to the problem
of Theoretical basis of the study: the results
of research in the field of a systematic
approach to the study of pedagogical
phenomena (A. A. Andreev, S. L
Arkhangelsky, Yu. Research on the problem
of training future teachers (L. N. Golubeva, O.
V. Dolzhenko, I. A. Zimnyaya, V. P. Kuzovlev,
[. F. Pleteneva, L. S. Podymova, N. P. Puchkov
, V. A. Slastenin, etc.); work on the study of
the quality of professional training of
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computer science teachers ( M. M.
Bunyaev, L. V. Zhuk, M. P. Lapchik, G. L.
lukankin, N. G. podaeva, O. A. Savvina, G.
[. Sarantsev , etc.); work on the
competence-based method (A. L.
Andreev, V. I. Baydenko, V. V. Bolotov, N.
M. Borytko, V. V. Gorodetsky, V. A.
Guruzhapov, E. F. Zeer, V. V. Kraevsky, V.
E. Medvedeyv, etc.); theoretical provisions
on the essence of the training of future
teachers in Information Technology (M. V.
Zhaldan, I. G. Zakharova, Z. P. Larskikh, E.
I. Mashbits, I. V. Robert, Y. Y. Tarasevich, E.
[. Trofimova, etc.).
Methodology

To solve the tasks and test the
research  hypothesis, the following
methods were used: study and analysis of
philosophical, pedagogical, psychological
and methodological literature, legal
documents; study and generalization of
advanced pedagogical experience of
teaching in pedagogical and classical
universities; analysis of the content of
mathematical and information
technology disciplines within the
framework of the problem under study;

observation, modeling, questioning,
expert assessment, pedagogical
experiment, statistical processing of
results.

Experimental research base: the
main one is the physics and mathematics
faculty of the South Kazakhstan State
Pedagogical University, 122 students and
26 teachers took part in the experimental
work. The
first stage is search and theoretical,
designed to understand and formulate the
problem, goals and hypothesis of the
study, develop tasks and a work plan. It
included the analysis of philosophical,
psychological, pedagogical and
methodological literature on the research
problem, the preparation of an
experimental base.

The second stage-experimental: the
methodology of the pedagogical
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experiment was developed; detection and
formation experiments were carried out;
Control and experimental groups were
created; analysis of the results was carried
out; opportunities and conditions for
increasing the level of training of students in
Information Technology were revealed, the
conditions for the synthesis of subjectively
new knowledge of students formed under
the influence of information technology tools
were clarified.

The third stage-generalization: the
main conclusions of the study were clarified;
changes and additions were made to the
technology of conducting a pedagogical
experiment; a control experiment was
carried out; qualitative and quantitative
processing of semi-products the results
obtained, their theoretical interpretationand
systematization, formalization of work.

It can be shown that the theoretical and
practical value of this work lies in the
disclosure  of the theoretical and
methodological aspects of the competence
approach in education, the organizational,
psychological, pedagogical and physiological
features of information competence and the
disclosure of effective ways of its formation.

Research results and discussion

A great contribution to the
development of the theoretical base of
informatization of education was made by
researchers P. V. Bespalov, B. S. Gershunsky,
G. L. Lukankin, E. I. Mashbits, V. E. Medvedev,
V. M. Monakhov, E. N. Pashin, . V. Robert, V.
A. Starodubtsev and others. "I'm sorry," he
said.

The need to introduce a competency-
based approach and organize the
educational process on this basis is
considered in the works of many well-
known teachers. For Example, V. L
Baydenko, L. N. In the works of Bogolyubov,
V. A. Bolotova, V. V. Serikov and others.
Questions of explaining the phenomenon of
competence were asked by G. A. Bordovsky,
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V. A. lIzvozchikov, 1. D. Frumin;
competence in the professional field - A.
A. Dorofeev, V. A. Guruzhapov, V. G.
Zazykina, E. F. ZER, T. O. Zelenetskaya, ].
Ravenny, Yu. I. Vorotnitsky, N. B. Kozlova,
A. L. Kurbatsky, N. [ Listopad, G. U.
Matushansky, M. G. Rogova, Yu.V. It can be
seen in the works of zwenger et al.

As for the issues of competence
formation, we can mention such scientists
as P.V.Bespalov, S. V. Vorobyov, L. V.Zhuk,
I. G. Zakharova, B. K. Kolomiets, G. A.
Kruchinina, E. M. Razinkina, A.V. Raitsev,
AV. Khutorskoy and others. Another
function of computer support of the
educational process is that it is designed
to free the student from the usual
computational work and allows you to
focus on the essence of the material being
studied at this moment, stimulating the
cognitive activity of the student. Thestudy
of computer informatics systems
contributes to the introduction of a
competence-based approach in teaching.
In our opinion, computer science teachers
should be ready to wuse computer
mathematical systems in  solving
mathematical problems, because: 1) these
systems will facilitate the preparation of
students for classes in the subjects of the
mathematical cycle, and in the future will
facilitate teaching, help to overcome
difficulties in solving problems; expand
the range of tasks that can be solved; help
to visually demonstrate the results of
calculations; 2) as a result of mastering
the given methods of work in the subject
of computer science, the student may not
be afraid of the need to perform
inconvenient calculations. They will be
ready to solve complex mathematical
problems  using the intellectual
capabilities of software packages.

This study was based on the
experience of training future teachers of
mathematics and computer science at the
Faculty of physics and mathematics of the
Southern State Pedagogical University.
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Here, a particularly important place in the
formation of information and technology
competencies is occupied by the study of the
cycle of disciplines in which information
technology competencies are formed in the
field of computer science. As a result, some
new capabilities of a personal computer in
terms of increasing the efficiency of the
educational process were identified, but,
again, the pedagogical conditions for the
formation of information were worked out.

Taking into account all of the above, in
our opinion, the question of further
improving the process of teaching future
computer science teachers from the point of
view of using software and pedagogical tools
in their future work activities, determining
their pedagogical conditions. The formation
of the most important professional qualities
of a competitive teacher in the field of
information and technology currently
remains relevant.

In our opinion, a significant increase in
the quality of professional training of a
future computer science teacher may be due
to the formation of his information
competencies. At the same time, it cannot be
denied that only the training of future
specialists in information technology should
become a factor in systematizing the
professional knowledge of a future teacher.
Contradictions in the formation of the
information competencies of the future
computer science teacher can be
distinguished: a sharp increase in the need
for computer science teachers who can use
modern means of information and
communication technologies in their
professional activities and an insufficient
level of conditions for the development of
theory and their preparation; the need for
effective  use of information and
communication technologies and
educational software tools in the process of
studying computer science; the objective
need to increase the level of readiness of
future teachers to work in educational
institutions and the insufficient
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development of appropriate methods of
using information technologies and
software for educational purposes.

The analysis of contradictions,
problems, the object and subject of
research made it possible to formulate his
hypothesis: it is possible to increase the
effectiveness of the process of forming
professional competencies of a future
computer science teacher if: the
principles of designing the process of
forming information competencies of a
future computer science teacher have
been identified and implemented;
structural-content and technological
models for the formation of Information
Technology competencies, as well as a
diagnostic model that allows you to assess
the quality of Education have been
developed and introduced into the
educational process; pedagogical
conditions for the formation of
information technology competence have
been established and implemented.

The innovative result of the study:

1. the definition of the concept of"
information technology competence of a
computer science teacher " was clarified,
its differences from related concepts were
shown;

2.the invariance of the structure of
individual competencies is determined; it
is indicated that the composition of the
information  technology = competence
system may differ depending on the goals
and conditions of the student's training in
Information Technology.

3.a system of didactic principles for

designing the process of forming
information and technology
competencies of a future computer

science teacher has been developed.
4.structural-content and
technological models of the process of
formation of information and technology
competencies of a future computer
science teacher, a structural model of
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information and technology competencies
are presented.

The validity and reliability of the
results is ensured by the accepted
methodological foundations of the study, the
completeness of the initial base, the
compliance of the scientific apparatus and
research methods with its tasks; the breadth
and versatility of the experimental study, the
ability of future computer science teachers
to choose the criteria and indicators of the
diagnostic methodology corresponding to
the subject of

Approbation of the results of the study
took place in the course of work with
students, teachers and students of the
University. Approbation was carried out in
various forms: in experimental work; in the
process of lectures by the author on general
and elective courses; practical and
laboratory classes were conducted.

The results of the study were discussed
at methodological seminars and meetings of
the Department of computer science of the
University.

The results of theoretical research and
experimental work prove the correctness of
the choice of research strategy and
professional direction in the organization of
the educational process. Our study gives
reason to believe that the hypothesis put
forward has been confirmed, the tasks of
scientific research have been solved, the
purpose of the study has been achieved.
Further work on studying the process of
forming the professional competence of a
future teacher can be devoted to finding
promising areas for improving this process,
developing  alternative = methods for
diagnosing the level of formation of
professional competence of a future teacher,
as well as preparing teachers for
professional competence.

Conclusion

Massive open online courses are a
phenomenon that must be understood and
implemented at least with the alternative
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support of traditional education. At the
same time, the MOOC, which includes the
features of the new format of Education,
synthesizes education itself, learning, self-
education and mutual learning. The
emphasis is on the activity and interest of
the listener. It is equally important to
observe the principle of priority of
creative tasks when choosing the content
of the course and fixing the material. This
allows students to express their point of
view on the topic of the course, so that it
is possible to exchange interests and
opinions, evaluate the work of other
students and, in general, build work on
the principle of social networks.

In our opinion, participation in the
creation of MOOC can become a new
professional experience for the teacher,
necessary for the formation of new
competencies  necessary for  the
implementation of educational tasks in
New conditions, where self-education and
mutual learning are relevant.

An important condition for the
effectiveness of a teacher's work is the
quality of his professional training. The
quality of Education, which guarantees a
high level of readiness of a future teacher
for professional activities, is determined
by how much the knowledge received in a
higher educational institution
corresponds to the current and future
tasks of the development of society.
Previously, the main categories of
traditional education were knowledge,
skills and abilities, but the concepts of
"competence” and "competence" are
determined by the requirements for the
training of specialists [11]. To ensure the
necessary quality of education during the
training period, the graduate must form
his competence, in which information and
technology competencies occupy a special
place. Knowledge of information and
Communication Technologies is
considered as a means of supporting the
intellectual activity of a future specialist.
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The work of a teacher of any specialty at
school requires systematic mastery and use
of the capabilities of Information
Technology. In turn, it assumes a sufficiently
high level of mastery of the content and
methods of using information technologies,
continuous professional development of
teachers in this area. The foregoing means
that in modern conditions, one of the main
tasks in the teacher's education system is the
development of a teaching methodology
aimed at developing the intellectual abilities
of a future specialist, the formation of his
skills of independent assimilation of
knowledge, using for this purpose. In the
context of the requirements for pedagogical
knowledge of all the possibilities of modern
information technology, it is necessary to
ensure that information technology serves
the teacher, first of all, as a means of creating
fundamentally new opportunities in solving
the problems of synthesizing subjective new
knowledge and helps the level of his training
[1]. In an educational institution that trains
teachers, it is necessary to create favorable
conditions for mastering the existing
experience in the use of Information
Technologies, the intricacies of the chosen
profession and the development of creative
individuality. This applies to teachers of all
specialties, but first of all, we can say that it
applies to teachers of computer science.

The task of introducing and
disseminating information technologies
should be considered as a special direction of
development, which involves the search for
its own solutions [12]. The starting pointfor
the implementation of information
technology should be computer science
teachers, who are undoubtedly responsible
for developing a strategy and tactics for
solving this problem, for its substantive
implementation, taking into account its
capabilities. An analysis of the state of
training future teachers in information
technology allows us to conclude that at
present special attention is paid to the
development of this and related problems.
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English language The rapid advancements in technology and globalization have
teaching, innovative transformed the landscape of English language teaching (ELT) in the
approaches, technology 21st century, presenting both challenges and opportunities. This
integration, blended article explores innovative approaches in ELT that respond to the
learning, mobile diverse needs of learners in this digital age. With the linguistic
learning, digital landscape = becoming  increasingly = complex, traditional
gamification, methodologies no longer suffice to equip learners with the requisite
communicative competencies for effective communication in a global context. This
language teaching paper reviews the integration of technology in ELT, emphasizing

blended learning, mobile learning, and digital gamification as pivotal
to enhancing learner engagement and autonomy. It also delves into
the pedagogical shift towards communicative language teaching
(CLT) and task-based learning (TBL), which prioritize functional use
of language and real-world communication skills. Furthermore, the
article highlights the importance of cultural competence in ELT,
advocating for curriculum designs that incorporate intercultural
communication to foster global citizenship. Through a synthesis of
current literature and case studies, this paper argues for a holistic
approach that combines these innovative strategies to meet the
evolving demands of English language learners. By navigating the
linguistic labyrinth with adaptive and learner-centered
methodologies, educators can better prepare students for the
complexities of the 21st-century linguistic landscape.
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Introduction

esearch in the 21st century, the
lanidscape of English language teaching (ELT) is
undergoing transformative changes, driven by
the rapid technology,
globalization, evolving pedagogical
theories. As English solidifies its status as a
global lingua franca, the demand for effective,
innovative, and inclusive ELT practices has
never higher. This period of
unprecedented change presents both
significant challenges and opportunities for
educators, learners, and policymakers alike.
Navigating the linguistic labyrinth of the 21st
century requires a departure from traditional
methods and a move towards more dynamic,
student-centered, technologically
integrated approaches.

The advent of digital technology and the
internet has revolutionized the way we access
information, communicate, and learn. For ELT,
this digital revolution offers a plethora of tools
and resources that can enhance teaching and
learning processes. From online platforms and
virtual classrooms to mobile apps and social
media, the digital age presents innovative
avenues for engagement, interaction, and
exposure to authentic language use. However,
integrating technology in ELT is not without its
challenges. Teachers must navigate the digital
divide, ensuring equitable access to resources,
and tailor their pedagogical approaches to
leverage technology effectively, enhancing
rather than overshadowing the learning
experience. Globalization, another defining
feature of the 21st century,
intercultural competence an indispensable
component of language education. English,
being at the forefront of global communication,
serves as a bridge across cultures, necessitating
teaching practices that go beyond linguistic
proficiency to include cultural awareness and
sensitivity. Innovative ELT strategies are thus
increasingly  focusing on

multicultural

advancement of
and

been

and

has made

incorporating
content,
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promoting cross-cultural understanding, and preparing
learners to operate effectively in diverse international
contexts.Pedagogically, the shift towards
centered approaches marks a significant departure
from the traditional teacher-led models of the past.
Contemporary ELT practices emphasize the importance
of catering to individual learning styles, preferences,
and needs, advocating for personalized learning paths
that foster autonomy, motivation, and engagement.
Innovative methodologies project-based
learning, flipped classrooms, and gamification are
reshaping classroom dynamics, making learning more
interactive, enjoyable, and relevant to real-world
scenarios.The role of assessment in ELT is also evolving.
Traditional
increasingly complemented by formative assessments
that provide ongoing feedback, facilitating a more
nuanced understanding of learner progress and areas
for improvement. Innovative assessment practices
leverage technology to offer immediate, personalized
feedback, encouraging a growth mindset
continuous learning. Despite these advancements, the
ELT field faces numerous challenges. The rapid pace of
change demands constant adaptation from educators,
requiring ongoing professional development and
support. Additionally, the quest for innovation must be
balanced with inclusivity, ensuring that advancements
in ELT do not widen existing inequalities but rather
contribute to a more equitable and accessible
educational landscape. As we navigate the linguistic
labyrinth of the 21st century, the imperative for
approaches in ELT is These
approaches must be reflective, inclusive, and adaptable,
capable of meeting the diverse needs of learners in a
rapidly changing world. This exploration of innovative
strategies in ELT not only highlights the current trends
and challenges but also sets the stage for a future where
language education is dynamic, engaging, and, most
importantly, effective in bridging linguistic and cultural
divides.
Methodology

learner-

such as

summative assessment methods are

and

innovative clear.

This study employed a quasi-experimental design
involving 200 intermediate-level English language
learners aged between 18 and 25 years. Participants
were enrolled in a university language program and
were randomly assigned to either the control group,
which followed a traditional ELT curriculum, or the
experimental group, which engaged in a curriculum
integrating technology-enhanced learning tools and
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culturally responsive teaching strategies. The
intervention lasted for one academic semester
(approximately 16 weeks). The experimental
group was exposed to a multifaceted
intervention that included the use of digital
platforms for language practice, collaborative
projects using virtual communication tools, and
content that emphasized cultural diversity and
intercultural communication skills. Key
components of the intervention included:

Digital Language Learning Tools: Use of
mobile applications and online platforms for
vocabulary acquisition, grammar practice, and
listening comprehension.

Result

The pre-intervention assessment revealed no
significant differences between the control and
experimental groups in terms of linguistic
proficiency. = However, post-intervention
results indicated that the experimental group
showed significantly greater improvement in
linguistic proficiency than the control group (p
< 0.05). The experimental group's mean score
on the language proficiency test increased by
20%, compared to a 10% increase in the

control group. This suggests that the
integration of technology-enhanced learning
tools and culturally responsive content

positively impacts language learning outcomes.
Similarly, analysis of the intercultural
competence scores revealed a significant
increase in the experimental group post-
intervention (p < 0.01). The experimental
group's mean score on the intercultural
sensitivity scale improved by 25%, indicating
enhanced cultural awareness and intercultural
communication skills, while the control group
showed a modest improvement of 5%. This
improvement underscores the value of
incorporating culturally responsive teaching
strategies in ELT to foster intercultural
competence. The engagement survey and
participation metrics further supported the
effectiveness of the innovative curriculum. The
experimental group reported higher levels of
engagement and satisfaction with the learning
process (85% reporting high or very high
engagement) compared to the control group
(60% reporting high or very high engagement).
Attendance rates and assignment completion
rates were also significantly higher in the
experimental group. These findings suggest
that innovative ELT approaches, which
incorporate technology  and cultural
responsiveness, not only enhance learning
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outcomes but also increase student motivation and
engagement. The results of this study highlight the
efficacy of integrating technology-enhanced learning
tools and culturally responsive teaching strategies in
improving  linguistic  proficiency, intercultural
competence, and student engagement in ELT. The
significant improvements observed in the experimental
group underscore the potential of such innovative
approaches to address the challenges of the 21st-
century linguistic landscape. These findings contribute
to the growing body of evidence supporting the
adoption of dynamic, inclusive, and technology-
integrated strategies in language education.

Discussion

The findings of this study underscore the
transformative potential of integrating innovative
approaches in English language teaching. The significant
improvements in linguistic proficiency and intercultural
competence among participants in the experimental
group highlight the efficacy of combining technology-
enhanced learning with culturally responsive teaching.
These outcomes reinforce the argument that the
evolving demands of global communication and cultural
exchange in the 21st century necessitate a departure
from traditional, monolithic teaching methodologies
towards more dynamic, inclusive, and technologically
integrated  pedagogies.The  enhanced linguistic
proficiency observed in the experimental group suggests
that technology, when effectively integrated into
language teaching, can provide learners with the diverse,
authentic linguistic input and interactive practice
opportunities essential for language acquisition.
Furthermore, the marked improvement in intercultural
competence among these learners underscores the
importance of incorporating culturally diverse content
and perspectives into the curriculum. This not only aids
in developing language skills but also equips learners
with the cultural sensitivity and awareness crucial for
effective communication in a globalized world.
Therefore, educators and curriculum designers are
encouraged to adopt a holistic approach to language
teaching that embraces technological tools and cultural
diversity as integral components of the learning
process.While the results are promising, several
limitations must be acknowledged. The study's quasi-
experimental design and the specific demographic and
geographic context may limit the generalizability of the
findings. Additionally, the reliance on self-reported
measures of engagement and the short duration of the
intervention could potentially influence the outcomes.
There is also the challenge of ensuring equitable access
to technology, as disparities in digital literacy and
resources can exacerbate existing 5Bducational
inequalities. These factors necessitate a



cautious interpretation of the results and
highlight the need for further research to
validate and extend these findings across
different contexts and learner populations.
Future research should aim to address the

limitations of this study by employing
longitudinal designs, diverse participant
samples, and objective measures of
engagement and  learning  outcomes.
Investigating the specific features of
technology-enhanced tools and culturally

responsive strategies that are most effective in
enhancing language learning would provide
valuable insights for the development of best
practices in ELT.

Moreover, exploring the role of
teacher training and support in the successful

implementation of innovative teaching
approaches is critical for ensuring the
sustainability @ and impact of these

interventions. This study contributes to the
growing body of evidence supporting the
efficacy of innovative approaches in English
language teaching. By demonstrating the
positive effects of technology-enhanced
learning and culturally responsive teaching on
linguistic and intercultural competence, it
offers a compelling case for the integration of
these elements into ELT practices. As the field
continues to evolve, embracing innovation in
teaching methodologies will be crucial for
preparing learners to navigate the linguistic
and cultural complexities of the 21st century.

Conclusion

The  exploration of innovative
approaches in English Language Teaching
(ELT) for the 21st century, particularly
through the integration of technology-
enhanced learning tools and culturally
responsive  teaching strategies, offers
compelling insights into the potential for
transformative educational practices. This
study's findings highlight the significant
improvements in linguistic proficiency and
intercultural competence among learners
exposed to these innovative methodologies,
underscoring the value of adopting a more
dynamic, inclusive, and technologically
integrated approach to language education.
The integration of digital tools in the ELT
curriculum has proven to be a catalyst for
enhancing linguistic proficiency, providing
learners with access to a wealth of authentic
language resources, interactive platforms,and
the opportunity for real-time
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communication with native speakers and peers
worldwide. This technological engagement not only
facilitates a more immersive and engaging learning
experience but also fosters the development of digital
literacy skills, preparing students for the demands of a
digitally connected global landscape. Moreover, the
emphasis on culturally responsive teaching within this
study has illuminated the critical role of cultural
awareness and sensitivity in language education. By
embedding multicultural content and perspectives
into the ELT curriculum, educators can cultivate
learners' intercultural competence, an essential skill in
today's increasingly multicultural and interconnected
world. This approach not only enhances linguistic
skills but also enriches learners' understanding of
global cultures, promoting empathy, respect, and
effective cross-cultural communication. However, the
journey towards fully realizing the potential of these
innovative approaches is not without challenges. The
study acknowledges the limitations related to digital
access and equity, the need for ongoing professional
development for educators, and the importance of
long-term research to further validate and refine these
teaching methodologies. Addressing these challenges
requires a collaborative effort among educators,
policymakers, and the broader educational
community to ensure that advancements in ELT are
accessible and beneficial to all learners.In conclusion,
the findings from this study advocate for a paradigm
shift in ELT towards more holistic, learner-centered
approaches that leverage technology and cultural
diversity as powerful tools for language learning. As
we navigate the linguistic labyrinth of the 21stcentury,
itis imperative that we continue to embrace and refine
innovative teaching strategies, ensuring that English
language education is equitable, -effective, and
reflective of the diverse needs and realities oflearners
around the globe. Moving forward, the continued
exploration and integration of innovative approaches
in ELT will be crucial in preparinglearnersto thrive in a
complex, rapidly changing world.
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ABSTRACT

This article is devoted to the importance of assessing students
reading literacy in the context of international research,
especially using data from the organizations PISA and PIRLS. The
author analyzes the results of the 2022 PISA study, in which
Kazakhstan ranked 61st in reading literacy among 81 countries
and discusses measures that can be taken to improve the
country's education system in this context.

The analysis of the results of international studies such as PISA
and PIRLS on student reading raises questions about the quality
of education in Kazakhstan. The ranking of 61st among 81
countries in PISA 2022 highlights the challenges facing the
education system. One possible approach to improve this
situation is to develop more effective educational strategies. This
may include updating curricula, strengthening reading teaching
methods, and providing access to modern learning resources.
However, improving the educational system also requires
systemic changes, including training and advanced training of
teaching staff. In addition, it is important to pay attention to the
resources provided to students, such as libraries and educational
technologies. Transparency and cooperation between
educational institutions, government, and society can contribute
to sustainable change. Decisive steps towards improving student
reading can have a positive impact on the overall quality of
education in the country, contributing to its development and
competitiveness.
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Introduction

n this article, we will consider the essence
and importance of Reading Literacy in the
context of modern education, and also discuss
the need to assess the level of reading literacy of
students. Developing this competence, we
develop not only reading skills, but also the
ability to think critically, independently evaluate
information and successfully adapt in a rapidly
changing world.

Reading literacy is the complex skill and
ability to read, understand, interpret, and
evaluate texts. This term covers not only the
technical side of reading, such as the recognition
of words and sentences, but also deeper aspects,
such as analysis, critical thinking, inference and
the use of the information read in different
meanings. Reading literacy is a key element of
education, as it provides the basis for a successful
learning process and develops the cognitive
skills necessary for effective functioning in
modern society[1].

Reading literacy is very important in the
modern world, because in modern society
information is becoming more and more
widespread and accessible. Below, we will
consider several key aspects of the importance of
Reading Literacy:

Access to information: reading literacy
allows people to successfully interact with
various information from various sources,
including print media, digital texts, sites, social
networks, and other media. People with high
reading literacy are able to effectively select,
evaluate and use information.

Development of critical thinking: reader
literacy contributes to the development of
critical thinking, which is important for
analyzing information, identifying hidden
subtext and forming one's own opinion. People
with this skill critically evaluate information and
are able to make informed decisions.

Education and professional success: reading
literacy is the basis for successful learning in any
Yield of knowledge. This contributes to the
development of vocabulary, improving the
understanding of texts of varying complexity,
and effective reading activities. These skills are
important not only in the educational
environment, but also in professional life.
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Adaptive capacity: in the context of rapid
technological development and socio-cultural
changes, reading literacy provides the ability to
constantly update knowledge and adapt to new
conditions. People with good reading literacy
learn new topics more easily and can overcome
the challenges of change.

Participation in public life: reading literacy
actively inYluences participation in public life. It
allows effective interaction with society,
participation in discussions, coverage of socio-
cultural events, and the formation of critical
public consciousness.

Thus, reading literacy plays a key role in the
formation of competent and informed citizens
who can successfully work in the modern
Information Society.

Reading literacy, deYined as a set of skills and
abilities for effective communication with texts,
plays an important role in the educational
process. This competence implies not only the
technical ability to recognize and perceive words,
but also deep cognitive processes such as the
analysis, interpretation and evaluation of
information. Reading literacy serves as the basis
for the successful assimilation of educational
material in various educational disciplines. The
relationship of the level of literacy with general
achievements in learning indicates its central
place in the formation of academic competence
of students. The development of reading literacy
also provides students with the necessary
language tools and critical strategies for
successful  perception and analysis of
Information|[2].

Reading Literacy Assessment in education is
the process of measuring students ' skills and
abilities in the Yield of reading and
understanding texts in order to assess their
literacy. This type of assessment aims to
determine the level of students ' understanding
of various aspects of literacy, including texts, the
ability to analyze and interpret information, and
their general grammatical and lexical
competence.

Assessment of reading literacy can include
different elements:

Reading and understanding texts: this
involves the ability of students to read a text and
fully understand its content. Questions can relate
to the main ideas, details, arguments, etc.

Analysis and critical assessment: assess the
student's ability to analyze texts, identify key
topics, evaluate arguments, recognize logical



connections, and formulate their own
conclusions.

Lexical and grammatical literacy: includes
an assessment of the level of proYiciency in
language structures, correct use of grammar,
vocabulary, and lexical skills.

Ability to generalize and use information:
evaluate the student's ability to apply what he
has read in a new context, draw conclusions,
summarize and generalize information.

Methods for assessing reading literacy can
range from traditional question and task tests to
innovative methods such as the use of online
platforms, adaptation tests, and artiYicial
intelligence technologies.

The assessment of Reading Literacy in
education is very important, as it provides
teachers with information about the current
level of competence of students, allows them to
identify their strengths and weaknesses, and also
creates the basis for the development of further
personalized  teaching and  educational
strategies. Also, this trend plays a key role in the
effective management of the educational
process. The use of traditional and innovative
assessment methods makes it possible to assess
the level of literacy of students, identify their
strengths and needs. These data are the basis for
the development of personalized learning
programs adapted to the unique requirements of
students[3].

Thus, the Reading Literacy Assessment
System is not only an integral part of the
educational process, but also the basis for the
development of intellectual and critical abilities
of students. The relationship between Reading
Literacy, Assessment and education reinforces
the role of this aspect in shaping a person who is
educated and adapted to modern challenges.

The teacher plays an important role in the
formation of students ' literacy, and its inYluence
extends to various aspects of learning.
Professional skills of a teacher, such as the use of
various teaching methods and the development
of effective strategies, are the basis for the
successful formation of literacy. An important
issue is the creation of a stimulating educational
environment in which students can develop
learning skills both in and out of class. Teachers
also play a key role in individualizing learning,
taking into account the different needs and levels
of training of each student.

Modern educational technologies such as
interactive platforms and the use of artiYicial
intelligence are becoming important tools for
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teachers in creating interesting lessons and
adaptive  assessment of literacy. The
development of critical thinking is also the focus
of teachers ' attention, encouraging students to
analyze texts and actively participate in
discussions. In addition, an important aspect is
the relationship of teachers with parents, the
inclusion of families in the educational process
and the provision of resources for learning in a
family setting. All these elements jointly
determine the successful role of the teacher in
the formation of students ' literacy.

Today, at the global level, the problem of
assessing students ' reading literacy is the focus
of international organizations such as PISA and
PIRLS. Assessment of reading literacy by these
organizations provides an opportunity for a
comparative analysis of the level of educational
achievements in different countries, including
Kazakhstan[4].

PISA (program for International Student
Assessment) measures not only knowledge, but
also the ability of students to apply them in
speciYic situations. The results of PISA allow us to
assess the extent to which students can apply
their knowledge in reading and analyzing texts.
In the context of Kazakhstan, participation in
PISA can give an idea of what levels of reading
literacy students achieve compared to other
countries.

PIRLS (Progress in International Reading
Literacy Study) assesses elementary school
reading literacy. Participation in this study can
provide data on how effective the methods of
teaching reading in Primary School in
Kazakhstan are and what level of literacy
students achieve.

An analysis of the results of Pisa for
Kazakhstan can determine its position in relation
to other countries in terms of Reading Literacy.
19,769 students from 571 educational
organizations took part in the PISA study from
Kazakhstan in 2022. As a result, it took the 61st
place out of 81 countries in terms of reading
literacy of students. These results of the PISA
study can serve as a starting point for discussion
and improvement of the education system in the
country. It is important to understand that
solving the literacy problem requires an
integrated approach, and the following steps can
be considered:

Data analysis: a detailed study of the PISA
data helps to identify speciYic weaknesses and
reasons for the low reading literacy rating. This
may include the analysis of curricula, teaching



In conclusion, the analysis of international
research, particularly data from organizations
like PISA and PIRLS, sheds light on the status of
reading literacy in Kazakhstan's education
system. The placement of Kazakhstan at 61st out
of 81 countries in the 2022 PISA study
underscores the urgent need for improvement.
To address this challenge, it is imperative to
implement comprehensive measures aimed at
enhancing educational strategies, updating
curricula, and refining reading teaching methods.
Furthermore, providing students with access to
modern learning resources and investing in the
training and development of teaching staff are
crucial steps towards fostering a culture of
literacy. Additionally, attention should be
directed towards ensuring adequate resources,
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such as libraries and educational technologies,
are available to support student learning.
Collaborative efforts between educational
institutions, government entities, and society at
large are essential for driving sustainable change
and fostering transparency in the education
sector. By prioritizing improvements in reading
literacy, Kazakhstan can not only elevate the
quality of education but also bolster its
competitiveness on the global stage, ultimately
contributing to the nation's overall development
and prosperity.
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